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Preface 
Teaching is a noble profession. Teachers change the world by educating and inspiring our young 

people. Well educated young people go on to live healthier lives and make their countries more 

prosperous and successful. 

In 2015, the author Lara spent almost a year in Madagascar supporting and training teachers. 

Towards the end of 2017 she decided to come back and write a book and training course for primary 

and preschool teachers. 

This book will help you improve and become more successful in your teaching. The tools and 

activities in this book are designed to work with large classes (100+), as well as small classes. They 

assume that teachers have access to children's books and a blackboard, and students have paper 

and writing instruments. 

This book is written for kindergarten and early primary school teachers, however many ideas can be 

carried over into more senior classrooms. 

The companion book 'Modern Teaching Methods', is available for free download on 

http://www.mada-enseignants.org. 

Copyright 
This book is written to improve education in Madagascar and beyond. If you copy the book, please: 

• Keep the names of the authors and this copyright statement. 

• Let me know how the book has helped you or your area. Or submit corrections or ideas. Contact 

me via my website: http://www.mada-enseignants.org 

• You may copy it as many times as you like. However, I ask that you keep this book affordable. 

• If you print the book, ask your printer to use the latest version on http://www.mada-

enseignants.org  

• Consider supporting training of teachers by making a donation. 
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This book is dedicated to teachers in Madagascar. 
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1. Classroom Management 
‘Education is the most powerful weapon you can use to change the world’ – Nelson Mandela  

Discuss 
What do you believe the role of a teacher is in terms of classroom management? 

The teacher's role can include:  

 

The role of a teacher is not only to teach! Students spend most of their waking hours each day at 

school around their teachers and peers. This means that teachers have an enormous influence over 

the growth and development of the students in their care. 

The role of a teacher in the life of each student is invaluable. Teachers are not just educating for the 

purpose of passing exams and achieving high grades. They educate and empower their students for 

life outside of school. Teachers help students to grow into capable citizens and reach their full 

potential to contribute to society and create positive change.  

Discuss 
1) How do we want our students to feel during learning time?  

2) How don’t we want our students to feel in learning time? 

 

  

Teacher's Role

Genuinely care for and 
take an interest in all 

students

Encourage students to 
always keep trying and 

never give up

Engage the feelings 
and thinking of 

students as they learn

Provide opportunities 
for all students to be 
challenged no matter 
what level they are at

Provide a supportive 
environment for students 

to take risks in learning 
even if they get it wrong

Counsel and guide 
students as they 

struggle to understand 
something new
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Some possible answers to these questions: 

 

Young children have a range of positive and negative experiences at home. Many children 

experience trauma from things they may have seen or heard around them at home or in their 

neighbourhoods. 

When children come to school they carry an imaginary backpack. The backpack contains the trauma 

and issues from home and life outside of school. This backpack can be heavy. If children are scared 

or have experience of trauma, research shows there is a part of their brain which shuts down or 

cannot absorb learning. 

This is why our classroom must be a safe place, a place where they are loved, valued and a place 

where our students are supported through the learning. They can then leave the imaginary 

'backpack' at the door when they enter and don't need to worry about it until they go home. 

Discuss 

a) Imagine what it would look like to walk into classroom where students feel happy? What 

things would you see as you look around? 

b) Imagine what it would sound like to walk into classroom where students feel happy? What 

things would you hear as you walk around? 

c) Imagine what it would feel like to walk into classroom where students feel happy? What 

things would you feel as you walk around? 

 Think for a moment and consider your own classroom and how this compares to what you have just 

imagined? Is it similar? Is it different? In what ways is it similar or different? 

The learning pit 
The following example illustrates the learning pit. In a lesson, students are reading a text and trying 

to sound out the words correctly. 

When a student is reads familiar words, they walk on the flat surface - position 1 in the picture. Life 

is easy!  

* Excited to learn and see their friends

* Safe from emotional or physical harm

* Willing and confident to take risks in learning

* Supported, valued and respected  by teacher and 
peers

* Capable of learning and smart enough to grasp 
anything in time and with perseverance

* Anxious about learning or stressed about their 
friends

* Afraid to contribute to class incase they will be 
shamed or ridiculed in front of their peers

* Confused or frustrated because they can't 
understand

* Ostracised or picked on by teachers or peers

* Incapable of learning or too stupid to understand
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When the student reaches an unfamiliar word, they jump into 'the learning pit'. Here they might feel 

confused and challenged, and may be tempted to give up and skip to the next word. This is 

represented by (2) in the picture.  

When the student perseveres and chooses to try and say the unfamiliar word by breaking the word 

into individual sounds, they are beginning to climb out of the learning pit. This is represented by (3) 

in the picture. The student may make a number of attempts. They may even look to see how their 

friends sound out the word, or the teacher may encourage by asking 'what's the first sound?', 

'what's the final sound?', 'what word do you think would make sense in the sentence?'. 

Finally, when the student is successful, they have finished climbing out the 'learning pit', and are at 

stage (4) in the diagram. They are now ready to jump into another learning pit.  

More generally, when students enter the classroom they are on the flat surface. When they learn, 

we throw them into the learning pit. In the bottom of the learning pit, they might feel confused, 

challenged, frustrated etc... However we want students to be excited, curious, determined and 

happy when they are in the pit, because this is where learning happens.  

As teachers, it is not our job to rescue students from the learning pit and pull them out the other 

side. It's our role to help prompt them with tools to help them to find their own way out of the pit, 

step by step. Sometimes this is called scaffolding. Some of these tools might include: 

• Asking questions like: 

o What do you already know? 

o What could you do next? 

o Have you looked at what your friends are doing? 

o Have you looked at your previous lesson notes? 

o Have you asked your friends for help? 

• Encouraging students not to give up. 

• Reminding students that the pit is a fun place to be, and their brains are being stretched while 

they are struggling to find the answers. 

• Ask students to try different methods. 

• Remind students that it's OK to make mistakes along the way because that's how we learn. 

There are two different types of mistake: 

o Stretch mistakes, which are mistakes we make as we try different things. 

o Sloppy mistakes, which are the result of not being careful enough. 
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I like to have students stand up, hold each other's hands, and before the lesson begins ask 'are you 

ready to jump into the learning pit? On the count of 3 we will jump in. 1.2.3...'. This mentally 

prepares students for learning. 

Feedback to students 
Research shows that when teachers focus on negative feedback and negative consequences for 

students, the motivation of students to learn and desire to be at school decreases significantly. So 

we must not focus on punitive measures alone. Rather, provide students with positive feedback and 

positive consequences. This will motivate students to learn and enjoy being at school. When a 

student is in a state of fear about getting in trouble, getting an answer incorrect or being shamed in 

front of their peers, their brain may freeze and be unable to absorb learning. However, when a 

student is feeling calm, happy and motivated to learn their brain is open, ready to absorb new 

experiences like a sponge.  

Research shows that students perform better academically when they receive positive feedback. 

Feedback needs to be positive, specific, meaningful and frequent.  

Praise the process, not just the end product 

Learning happens in the process not in the end product! So we need to change our focus to praise 

the process of learning and strategies students use to try and understand something. Some 

examples of things you might say: 

• ‘Wow I like the way that you sounded out that word.’ 

• ‘That is an excellent question, what made you think of that?’ 

• ‘I saw how you got stuck in the question and tried doing it another way, that is so creative!’ 

• ‘I noticed that you helped your friend get out of her seat and let her go in front of you that was 

really thoughtful.’ 

• ‘Great idea! That is so inventive!’ 

Discuss 

What are different things you could be praising students for that are not just the final product? 

Some of the things you could praise are: 

 

We could 
give praise 

or feedback 
on 

attitude of 
the student improvement 

the student 
has made 

character 
of the 

student

effort the 
student is 
putting inbehaviour 

strategies the 
student is using 

to solve 
problems

questions the 
student is 

asking

ideas the 
student has



Modern preschool and primary teaching  Lara Dikha 

11 
 

Tools for growing a positive classroom 
Setting up a positive classroom takes time and effort but there are a few simple things you can do to 

help run your classroom in a more positive way. The rest of this chapter covers some helpful tools.  

1. Timetable 

Before students arrive to class, write/draw a timetable of the day on the board outlining what will be 

happening that day, for example: 

• Prayer & Song 

• Reading 

•    Rhythm Game 

• Writing 

•    Do this, Do that Game 

• Maths 

•  Morning Break 

• Science 

•    Mirror Game 

• History 

•    Imagining Game 

•  Lunch Break 

• Art  

•    Stretch Game 

• Developmental Play 

 

See the 'Games' chapter for ideas of quick games to play. 

You should write your own timetable for each day so you are prepared and able to designate 

appropriate time for each activity: 

Monday, 1st January, 2017 

Morning 

Session 

Greet class, mark register, talk through timetable & pray (5-10 

minutes) 

Reading 

Rhythm Game or song (1-2minutes) 

Writing 

Do This, Do That Game or song (1-2minutes) 

Morning Break 

Middle Session Science 

Mirror Game or song (1-2 minutes) 

History 

Imagining Game or song (1-2 minutes) 

Lunch Break 

Afternoon 

Session 

Art 

Stretch Game or song (1-2 minutes) 

Developmental Play 

Review day, pray and farewell class (5-10 minutes) 
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2. Lesson organisation and planning tips 

✓ Students thrive on routine. Always begin each day the same way: greeting your class, marking 

the register and doing one other quick activity. Quick activities may include:  

• Asking a few students to pray for the day ahead. 

• Sing a song with actions. 

• Reading part of a story. 

• Asking students a question that they must answer and share with a partner, for example: 

What did you do on the weekend? What is your favourite food and why? Who would you 

like to meet one day? etc... 

Having something fun to start the day allows students to settle in feeling positive about the day 

ahead. Students have time to adjust into learning mode and are more successful than if you just 

started teaching.  

✓ Prioritise literacy and numeracy activities in the earlier part of the day. The morning session is 

when students are most alert and ready to learn. As the day continues students become tired, 

restless and easily distracted. Less demanding activities are best to be left until the later parts of 

the day. 

✓ Use a game or song to transition from one lesson to the next. Young students need to have 

consistent ‘brain breaks’ throughout the day in order to maintain their focus on learning.  

• For students aged between 3-5 these transition breaks should happen every 20-30min. 

• For students aged between 6-8 they should happen every 30-45min. 

• For students aged between 9-10 they should happen every 45min- 1 hour or when subject 

changes occur. 

‘Brain breaks’ allow time for students to refocus so that the next session of learning will be 

worthwhile and the students’ minds will be engaged.  

Imagine a sponge that is full of water. If we keep trying to add water to the sponge the water 

will run straight through the sponge. However, if we empty the sponge, the sponge will absorb 

water again. Our student’s brains are like sponges that need regular breaks to be emptied so 

they can fill up again. 

✓ Remind students they need to go to the toilet during break times before school, lunch breaks 

and after school. Learning time is not time to go to the toilet. If students cannot hold it then 

allow them to use the toilet. However, for students 7 years old and older, write their name on 

the board so that they can make up for this lost ‘learning time’ during their morning or lunch 

break. Students may spend 1-5minutes doing silent reading or writing during break time to make 

up for lost learning time.  

By giving a consequence for going to the toilet at the wrong times, students will learn to better 

regulate their toileting. Younger students are still learning to control their toileting. However 

speaking to them about the muscles in our body that can hold the urge to go to the toilet is 

helpful. Encourage them to hold for an additional 5 minutes before going to the toilet. Being 

able to regulate toileting is an important skill.  
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 3. Keep track of time  

Use a timer, clock or watch to keep track of the time for each activity. If we regularly tell students 

how much time is left they are more likely to complete their work on time.  

Before an activity starts say ‘ You will have 20 mins to do this'. Then give them another reminder 

when half the time is gone, when 5 minutes is left and when 1 minute is left. This helps students 

who have some understanding of time as they will work faster or slower if they need to. For 

students who do not understand the concept of time, it will help them develop their concept of 

time.  

Importantly, it also means students don't get upset when a lesson ends or activity changes because 

you have warned them and they are mentally prepared for the change. 

4. Manage noise levels 

An easy way to manage noise levels in class is to give students a scale e.g.  

• Level 0: no voice 

• Level 1: whisper voice 

• Level 2: partner voice 

• Level 3: group voice 

• Level 4: class voice 

• Level 5: outside voice 

When students pray for the whole class you might say ‘Joshua can you please pray for us using a 

Level 4 class voice so we can all hear you?’  

When students are doing a test you might say ‘Class as this is a test we will be on Level 0: no voice 

during this time.’ 

When students are sharing some ideas with their partner you can say ‘ Class whenever we share 

with our partner we will always be on Level 2 partner voice.’  

As the year progresses and students become more familiar with the levels you may be able to use 

your fingers as a visual reminder of the voice levels without having to say anything.  

At the beginning of the year you will need to work hard on managing the classroom well. However 

by the end of the year this hard work will pay off as students become more accustomed to the 

classroom structures and routines. 

5. Classroom Rules  

At the beginning of each week it is helpful to review the classroom rules. You should also discuss 

rules with students at the start of every year so that your expectations are clear. When reviewing 

the classroom rules it is good to give examples of what following or not following the rule looks like. 

For each rule, students may like to act what following and not following the rule looks like:  

1. Raise my hand and wait for my turn 

2. Follow instructions  

3. Always try my best and never give up 

4. Be friendly 

5. Stay in the right place 
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6. Give me 5 

One of the most challenging skills for younger students to develop is sitting still in class. We want our 

students to be actively listening using their bodies to show us they are listening and ready for 

learning. However, younger students love to touch their clothes, their friends and the floor. They 

love to look around the classroom and out of the window. They like to roll around and make noises 

of all kinds. They generally find it quite hard to sit quietly and look at the teacher. ‘Give me 5’ is a 

way to help remind students what it means to be actively listening and ready for learning! 

1. Eyes should be looking 

2. Lips should be closed 

3. Ears should be listening 

4. Hand should be still 

5. Legs should be still 

For students who are not giving you five, you might: 

Look at someone who is giving you 5 and say ‘Wow I love the way that Jonathan is giving me 5. 

Thank you so much Jonathan. It makes me so happy to see when we are ready to learn by giving me 

5!’  

By drawing attention to the boy who is doing the right thing, the students who are not doing the 

right thing will try to gain your approval by fixing up their behaviour. When you see them do that, 

affirm them: ‘Oh and look at Joshua who is sitting so beautifully now! Giving me 5!’  

   
If the student continues to call out or wriggle around, gently remind them ‘Joshua are you forgetting 

to give me 5? What do you need to do to fix it? Are your eyes looking? Lips closed? Ears listening? 

Hands and legs still? I loved it how well you were sitting before. Let’s do that again.’ 

 

If the student continues to misbehave say ‘What a shame, I feel so sad because you are not giving 

me 5. I am going to give you a new spot to sit and give you a last chance to show me that you can 

give me 5. I am also going to move name down the ‘Ready to Learn Chart’ how sad.' 

7. Ready to Learn chart 

The ready to learn chart acts as a way to give students a positive or negative consequence to their 

actions. When students make great choices you can move their name up the chart. When students 

make bad choices you can move their names down the chart. It is important that every day the chart 

resets and students start the day afresh on ‘Ready to Learn’ 

A ready to learn chart can be written on the board or be a separate classroom display. Each level 

contains a space for the names of students at that level to be written. Write the initials of the 

students to save time. If your class is large, you might choose not to write the names of students at 

the 'Ready to learn' level. 
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Example of Ready to learn chart 

Outstanding 
LD, DR, LR 

Great 
RM, VM, TH 

Good 
HT, WVG 

Ready to learn 
 

Slow down 
FK, RJ 

Stop 
DF, PB  

Miss out 
HG, MP 

Parent contact 
IT, JA, AB 

Tell students ‘Everyday we all start on 'Ready to Learn' and during the day I may move your name up 

or down the chart. If you make great choices I will move your name up and if you make bad choices I 

will move your name down. Names move up or down one level at a time.' 

Using the Ready to Learn Chart for negative consequences 

In most classrooms it is common for students to not always abide by the classroom rules. So there 

are times when negative feedback needs to be given such as the example given above when 

discussing ‘Give me 5’ 

When problems with behaviour, attitude, effort and character occur the following steps can be 

taken:  

1st step 

Highlight the positive behaviour of the other students around who are doing the right thing. Often 

this acts as a prompt for the student misbehaving to fix their behaviour, because they want your 

approval.  

When a student fixes their behaviour always respond in an encouraging way ‘What a great choice, it 

makes me so happy to see you focusing on your work and keeping your hands to yourself’ 

 
2nd step 

If the poor behaviour persists provide a gentle reminder to the student of what they should be 

doing. 'Are you focusing on your work? Are you doing your work as neatly as you can? Are your 

hands in your lap or are you touching your friends? Are you giving me 5?' etc...  

If the student fixes their behaviour always encourage them: 'What a great choice, it makes me so 

happy to see you focusing on your work and keeping your hands to yourself’ 
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3rd step 

If the student continues to misbehave say ‘What a shame, I feel so sad because you are not giving 

me 5. I am going to move you to sit in a different place in class and put your name onto ‘Slow Down’. 

If you can give me 5 in this new place I can move your name back up to ‘Ready to learn’.  

Then if the student fixes their behaviour say ‘Wow I am so happy you have decided to start doing the 

right thing. I am going to wait 5 minutes and see that you continue to make good choices then I will 

move your name back up to ‘Ready to learn’. Don't forget to move their name back up if they 

behave well! 

 
4th step 

If the student continues to misbehave say ‘That is very disappointing, I gave you a last chance and 

you have chosen to keep making bad choices. I am going to put you in the ‘thinking spot’ to have 10 

minutes of thinking time on your own. I also have to move your name down to stop because you 

really need to stop this negative behaviour and think about what you are going to do differently if I 

let you re-join the class.' The thinking spot is a place away from the class, it might be a chair outside 

your classroom, or in a quiet part of the classroom away from other students. 

After 10 minutes have a private conversation with the student asking them questions like ‘Do you 

know why you had to move to the thinking spot? What did you do? Who did it affect? What are you 

sorry for? Why was it wrong? What will you do differently next time? Do you want to ask for my 

forgiveness?’  

These questions will help you lead the student through a process of reflection, apology and 

forgiveness. Depending of the situation students may need to seek forgiveness from their peers if 

they have hurt them. Allow the student to re-join the class and start making great choices to start 

moving their names back up the chart. Every time the student makes a good choice reward them. 

You want to catch them being good, as this will motivate them to keep making great choices.  

 
5th step 

If the student does not apologise and continues to have negative behaviour after being in the 

thinking spot, a more serious punishment should be given. We suggest the student spends lunchtime 

without play. The teacher should also make contact with the parent and inform them of the 

students’ negative behaviour and the consequence of missing out on lunchtime play. 

Using the Ready to Learn Chart for Positive Consequences: 

Focusing on the good behaviour of students is important. Research suggests that focusing on 

praising good behaviour will significantly improve the behaviour of your class. 

When students behave well, spot the behaviour, praise them and move their name up the 'Ready to 

Learn' chart.  

Examples of why students may move their name up the ‘Ready to Learn’ chart could include: 

• being organised and focused 

• being kind to a friend 
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• being patient and waiting for their turn 

• showing a lot of focus in their learning 

• making great links in their learning 

• thinking with creativity 

• asking wonderful questions 

• giving you 5 

• showing great improvement 

• encouraging their friends when they get an answer wrong 

• putting in lots of effort in their learning 

• trying to answer questions even if the answer is wrong reward the attempt! 

When a student reaches ‘outstanding’ level on the Ready to Learn chart you may like to give them a 

reward such as choosing a game for the class to play or having some free drawing time.  

By devoting our attention to the positive things about our students we encourage and motivate 

them to keep doing those things. Only focus on the negative behaviour when it is absolutely 

necessary as discussed above.  

8. Table points 

Table points are another simple tool you can use to motivate students towards positive attitude, 

behaviour, efforts, thinking, character and learning. 

Split your class into groups of around 6 students. Give each group a name. Older students might like 

to choose their own name based on a topic, e.g. 'Choose a fruit to be your group name'. 

Write each name on the board. Explain you will give each group points when the entire group does 

something well. You could give 4 points to the first team that has their books and pencils out of their 

bags ready for learning, 3 points to the second team, 2 points to the third team and only 1 point for 

the slowest team. Put the points on the board in a tally as shown below: 

Red IIII 

Blue II 

Green IIII 

Orange I 

The group that has the most points at the end of the week may choose to have 15 minutes of free-

time on a Friday afternoon. We chose Friday afternoon as the morning sessions are the times 

children learn best and we don't want to waste that time. 

Table points can be used to promote students working quietly and neatly. It could encourage 

students to be organised faster between lessons. It could encourage students to cooperate more 

effectively if they are working together in a smaller group for an activity.  

However, points may also be removed if students are not working well as a team. For example if one 

group is fussing around and the whole class has been waiting for them to be quiet you may say 

‘Sorry apple team, I have to remove one of your points because you have made our whole class wait 

and taken away our learning time.’  

Summary 
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As the teacher you decide what the culture of your classroom will be. Try using these tools to shape 

the culture of your classroom in a positive way. A positive classroom will enable our teaching to be 

effective and the students to learn lots. 

Activities and Questions 
1. How often do you praise students in class for doing the right things? If rarely, make an effort to 

praise more often.  

2. Make a plan to try out each of the strategies in your class for at least a week. Keep doing the 

strategies you find successful. 

3. Divide an A4 page into 4 quarters and do the following activities in each quarter: 

Draw two things from this chapter you will use in 
your class 
 
 
 
 
 
 

Write two things from this chapter you will use 
in your class 

Write two things you found interesting that you 
learnt 
 
 
 
 
 
 
 

Write two questions you have about this topic 
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2. Comprehension in Early Years 
‘The whole world opened to me when I learned to read’ – Mary McLeod Bethune 

Discuss 
What are the benefits of reading? Why is it so important? 

Why Read? 
✓ Reading empowers students to learn inside and outside of the classroom. 

✓ Reading is a valuable life skill. Whatever students do in life they benefit from being able to 

read. 

✓ Reading transports students to different cultures, times in history, points of view and places. 

✓ Reading provides an avenue for imagination, creativity and critical thinking to be promoted. 

✓ The students with the best language skills developed them by reading regularly. 

Discuss 
1. What do you think 'reading comprehension' means? 

2. What subject areas do you believe are affected by poor reading comprehension? 

Reading Comprehension 
Reading comprehension is defined as being able to understand something you read. In a school 

context, comprehension affects how successful children are in all subject areas. In different subjects 

students need to be able to comprehend in different ways and for different purposes. Reading 

comprehension is not sounding out words (phonics). A few examples are listed below: 

Comprehension in Science 

Children need to understand explanations of processes, follow directions for an experiment, read 

diagrams, flow charts and tables with data. 

Comprehension in Maths 

Children need to comprehend the language of maths: plus, add, find the total, take away, minus, 

subtract, find the difference between, more, less, heavier, lighter, multiply, divide etc.  

Also word problems contain language that must be understood, for example: 

Malala ate 12 apples but then Onja came and ate 7. How many will be left? How many 

apples will they get each? 

Comprehension in History 

Children imagine different periods in history. Sometimes they read about foreign concepts that only 

existed a long time ago. As children grow up they are required to read diaries, journals and other 

material that have very different writing styles. They will read and understand timelines.  

Comprehension in Geography 

Children need to be able to comprehend information in visual form like maps, keys and graphs. 

As children read they need to decode the words on the page and be active and intentional in 

constructing meaning in their minds.  
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Reading = Decoding + Comprehension 
Decoding is translating the written language into its smallest sound units and blending them 

together to form whole words. Find out more about this at the end of this chapter and in the 

chapter on 'Phonics'. 

Comprehension is constructing meaning and deriving understanding from the words and other visual 

items. 

Some children can decode words but cannot comprehend meaning. Other children can understand 

when someone reads orally to them, but cannot decode words. Effective readers do both! 

When reading fiction, students comprehend by understanding the words written on the page and 

interpreting the illustrations.  

In a non-fiction text students need to be able to comprehend information from the words on the 

page and additional items on the page. This makes comprehending non-fiction texts more complex 

than fiction texts. Information may be present in the form of: 

• Charts 

• Captions 

• Index pages 

• Glossary 

• Headings 

• Subheadings 

• Labels 

• Diagrams 

• Tables 

• Graphs 

• Maps  

• Timelines 

• Bullet points  

• Photographs 

Discuss 

When children are starting to read what kinds of texts should they read first fiction or non-fiction? 

Why? 

Just as we teach students the letters and their sounds so they are able to decode we must also teach 

them the comprehension part of reading if they are to be successful readers.  

Reading to children 
‘Reading aloud with children is known to be the single most important activity for building the 

knowledge and the skills they will eventually require for learning to read’ - Marilyn Jager Adams 

A lot of research has been done about what makes children good readers. The research shows the 

best thing is the teacher reading aloud to students. 



Modern preschool and primary teaching  Lara Dikha 

21 
 

When we read stories to children we must model what they must do to be successful readers. We 

need to tell children what we are thinking so they can hear the mental processes that take place in a 

successful reader. We show them how our voice changes when we read certain words or phrases. 

We show how we work out the meaning of some words using the words around them. 

Children love having stories read to them and this is an essential part of your teaching. Part of your 

daily timetable should be reading aloud. 

Reading skills 
Discuss: 

a) Put the skills below in order from easiest to hardest to learn.  

b) Put the skills below in the order you think they should be taught.  

• Reading 

• Spelling 

• Speaking 

To learn how to speak, children copy the oral language they hear from people around them. That is 

why speaking with babies, toddlers and children is essential.  

To read children need to be able to translate the written language to sounds. 

To spell children need to be able to translate the sounds into written language.  

Speaking should be taught first, then reading and finally spelling. 

 

But I don't have any books! 
Many teachers and schools in Madagascar find books and texts hard to find. Some suggestions: 

• For French texts, become a member of your local Alliance Française (or Institute Française) 

library. Annual membership is very cheap. 

• If you have only one copy of a book, you could work through it using different techniques for 

each page or section: 

o Copy some of the book during writing lessons. 

o Read some of the book aloud to students. 

o Write up some of the book on the board to read during reading sessions. 

• If you have very old and worn but good books, take a photocopy to keep the book usable for 

longer. 

• If you are lucky enough to have a smart phone, or you have a cyber cafe nearby, there are great 

non-fiction resources available on the internet. Start with http://mada-

enseignants.org/websites/ for a few ideas. Print the pages you find useful to use in lessons. 

Speaking
Reading

Written Symbols → Sounds

Spelling

Sounds →Written Symbols 
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• There are a number of websites available to Orange and Bip network users free of data charges. 

Go to the website http://freebasics.com on your phone to see what is available. In particular the 

Worldreader part of freebasics contains a library of free books. 

• For Malagasy books, make friends of as many teachers as you can and ask to photocopy good 

books they have. In 2017, copying costs at a cheap shop were no more than 50Ar/side of A4. 

• Make use of newspapers. 

• Bibles in Malagasy and French are reasonably cheap. Children's Bibles are also available. Some 

bibles are available for free on a smart phone. 

• Some towns and cities have municipal libraries. It's worth having a look as some have received 

generous international donations in the past. 

How do we teach comprehension? 
There are many ways which teachers can support students in building understanding while reading. 

These activities can be done before, during and after reading, and when rereading.  

1. Before reading 

Ask questions about the book or text: 

• Is the text fiction or non-fiction? Is it a true story or made up? How do we know? 

o E.g. Fiction because there is a chicken wearing a hat on the front cover. 

o E.g. Non-fiction because there are photos of real chameleons on the front cover. 

• Discuss the title and what you think will be inside the book. 

• Activate background knowledge by asking students what they already know about the 

characters and setting of the story or topic e.g. 

o Non-fiction: What do you know about the human body? 

o Non-fiction: What would you like to learn about the human body? 

o Fiction: What do you know about the characters? Do they look like friends or enemies? 

How do we know? 

• Draw attention to the author and illustrator or photographer. 

• 'Detective time', Ask students to be a detective and look through the text and see what they 

notice from what's inside. Students could gather round and you show students the pages of the 

book. 

• Predict what will happen in the text or book. 

• Explain the meaning of any new vocabulary. 

• Motivate students to read, e.g.: 

o Let's read the story to find out if your predictions were correct. 

o Let's read the book to find out more about the human body and find answers to our 

questions.  

2. During reading 

• Define and explain new vocabulary. When teaching you might say 'If we get to a word you don't 

know, put your finger on your nose.' That helps you to know when to stop and explain the word. 

• Make predictions and see if they are accurate or not. 'We thought that the book was about two 

rabbits and some other rabbits came along...is that what is happening in the book?' 

• Encourage students when their predictions are right, e.g.: 
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o ‘Wow you were right this is a book about a chicken who finds a hat on the farm. I 

wonder what will happen next.’ 

o ‘Wow you were right this is a book about the human body. I wonder what else we can 

learn about the human body.’ 

• Fiction: Ask students if they have ever experienced something similar? Or if the story reminds 

them of anything else? Does it remind you of another story? Why? For example 'Have you ever 

had a fight with your brother and sister when playing with toys?' When we make connections 

with the book it makes it easier to understand because we can relate to it. 

• Non-fiction: Ask students if the book reminds them of anything else they know? Does it remind 

you of another book? Why? 

• Activate their imagination by pausing every few pages and allowing students to visualise the 

information or story: 

o Fiction: ‘Close your eyes, switch on your imagination and think about what it would be 

like to be a chicken on a farm. What would it look like to walk around the farm? What 

would it feel like on your feet? What would it smell like?’ 

o Non fiction: 'Close your eyes, switch on your imagination and think about what it would 

be like to be food moving through your body. What would it look like inside your body? 

What would it feel like inside your body? What would it smell like inside your body’ 

• Summarise what has been read: 

o Fiction: ‘What has happened so far? Who are the main characters? What is the problem 

in the story? How do they want to fix it?’ 

o Non fiction: ‘What have we learned about so far? What questions do we have 

answered? What questions do we still have? What new words have we learnt?’ 

• Check if students understand the meaning by asking ‘Does that make sense so far? Which part 

does not make sense?’ 

 3. After Reading 

• Ask students to summarise what has been read. You might use some visual tools, discussed 

later. Summarising is drawing out the most important details from the story. 

• Revisit new vocabulary. Students should try making sentences with the new words. 'Can you give 

me a sentence using the new word chicken-pox?' If they can, they are beginning to understand 

the word. 

• Review the text with questions like: 

o What parts did you like? Why?  

o What parts didn't you like? Why?  

o Which part of the story will you change if you could? 

o Can you think of a different ending to the book? 

o Who do you think should read this book? Why?  

o How many stars (out of 5) would you give the book, and why? 

o Did you learn anything from this book?  

o Do you have any questions for the characters or questions about the topic? 

o How was the text similar or different to another text? 

o Fiction: Imagine a different ending to the story. 

o Non-fiction: Add some other topics you would like in the book. 

• Compare what we thought before reading the book and what we think now: 
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o 'At first I thought it was about...but now I know it is about...' You could compare this 

using a table. 

4. Rereading 

Here we suggest some activities that you can do to review a book or text. Reviewing helps children 

develop better knowledge and comprehension of a text. 

Puppets  

Puppets are an amazing way for children to develop their comprehension. Puppets can be used to 

read stories to children as children love puppets and are often more focused when a puppet is doing 

the reading than when a person is doing the reading. 

Very simple puppets can be made by drawing on a white sock or sewing a few bits on; more complex 

puppets may take a lot of time to make but can be reused. 

After a story is read children use their fingers as puppets to re-enact the story or some information. 

For example they might act out being a caterpillar turning into a butterfly. 

Using puppets makes children feel safe and happy. Sometimes children who are very shy to speak 

will suddenly start talking when a puppet is asks them questions instead of the teacher.  

Reader’s Theatre 

Reader's theatre is makes the story come to life. During Reader's Theatre students re-enact the story 

using their bodies and voices in creative ways. By taking on the role of the different characters 

students gain a deeper understanding by seeing the story from another characters point of view and 

considering the character's feelings or solutions to problems. 

The author uses this every morning in her classroom when she reads her students a story from the 

Bible. Their favourite part of the day is acting out the stories. Reader's theatre helps students to 

remember details of stories. 

Hot Seating 

Hot seating is when you ask a student to pretend like they are a character from the story. The class 

asks the student lots of questions and they have to answer the questions as if they were the 

character. 

For example: Ask a student to pretend to be the white fluffy cat then have student ask them 

questions like: 

• Why did you run away from the dog? 

• What did you think was going to happen if the dog caught you? 

• Where do you normally run when chased by the dog? 

• Has this dog chased you before? 

• How often do dogs chase you? 

Visual tools 
Visual tools help students organise, plan and summarise information in their brains using the power 

of images. Many students find images easier to remember than a collection of words. Some visual 

tools and their uses are discussed here. These tools help with comprehension. 
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1. Bubble Map (sometimes called a mind map) 

A bubble map is a great tool that helps students write down what they know about a topic. It can 

also help them plan writing, reflect on an activity or share knowledge. 

a) Write down the topic title in a bubble in the middle of the page. 

b) Draw lines coming from the topic. 

c) At the end of each line, write down key words about the topic. 

d) You can add branches from each key topic key word to add more information. 

For example you could summarise what we know about farms: 

 

You can use it for many things. Another example is summarising key questions about a story or topic:  

 

2. Flow Chart 

A flow chart is a great tool to use to summarise the order of events in a story or to show the steps in 

a process like the life cycle of a butterfly. 

Example 1: showing what happens in the beginning, middle and end of a story: 

 

  

Farms

Zebu

Chickens

DucksRice

Lychee

Questions 

why does the 
chicken look sad?

what is the 
farmer's name?

how come 
there are no 
zebu's in the 

book?

do the 
animals 

talk?

how many 
animals are on 

the farm?

Draw  or write what 
happened at the beginning 

of the story

Draw or write what 
happened In the middle of 

the story 

Draw or write what 
happened at the end of the 

story
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Example 2: The life cycle of a butterfly 

 

3. Table 

A table can be used to summarise information about a topic.  

Example 1: You can compare two characters by writing their different attributes under each one. 

The Princess Frog 

Pretty  Green 

Kind Slimy 

Caring Ugly 

Example 2: Reviewing what students learnt: 

What I Knew Before What I Know Now 

We have blood in our bodies Our blood is in our veins 

We have bones Our skull is a bone around our brain 

We have a heart Our heart pumps blood 

4. Graph 

An excitement graph can be used when reading a story or recounting an event to track how 

excitement changes over time. It allows students to show their knowledge of the events that took 

place, while also showing their thoughts about them happening. Events are shown in a sequenced 

order horizontally. You could also make it a happy or sad graph to show how we feel at different 

times while reading the story by changing the words going vertically to sad and happy. You may also 

like to use it to think about a character and how they feel at the beginning, middle and end of the 

story. 

  

eggs

larvae

caterpillarcocoon

butterfly
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Comprehension Levels 
As we read we can understand things at different levels. Blooms Taxonomy explains that 

understanding can happen at 6 different levels starting from easiest going to hardest. We want to 

encourage children to have deep understanding that requires them to use higher levels of thinking 

as opposed to lower levels of thinking. The higher levels of thinking are shown at the top of the 

triangle. The lower levels of thinking are shown at the bottom of the triangle.  

  

Activity 1: 

Read the story below and then answer the questions with a partner.  

A Story: 

About 12 months ago a young lady named Grace was sitting on her bed praying to God about the 

year ahead. She asked God what he wanted for her future and what kind of goals he would like her 

to set for the year. Amongst many things God told her he really wanted her to be a good steward of 

her money and trust him. So she decided to save her money. She didn’t go on big holidays; she 

didn’t waste her money on pretty things. 

As the months rolled on she found that God was igniting a passion in her heart. It was for those less 

fortunate… she was a teacher so she decided just like her students she needed to learn about how to 

put this passion into action. She went to Bible College and studied development. It really hit her 

heart. She wanted to do something. But what? And how?  

She sat and pondered… she prayed… she began to investigate… she looked on the Internet at 

opportunities to use her skills as a teacher… she spoke to friends… she sought advice… she waited… 

Then one day God opened a door. It was in a far away land, an island, one that not many people 

knew about called Diroma. She knew immediately that this was the right door for her to walk 

through. So she began the process of preparing to go.  

CREATING

EVALUATING

ANALYSING

APPLYING

UNDERSTANDING

REMEMBERING
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She was excited to help teachers. She had a deep conviction that teachers who taught well & loved 

Jesus would be a powerful tool to help reach those who were less fortunate. In the way they teach, 

in the way they equip students and give passion onto them.  

God really had opened the door for her to go and he had also provided. She remembered the prayer 

she prayed at the beginning of the year and was so thankful she’d been wise with her money as God 

asked. So he had provided and now she could go. 

Questions 1: 

1. What was the girl’s name? 

2. What did she do at the beginning of the story? 

3. How long ago did she do this? 

4. How did she save her money? 

5. What was the passion God put on her heart? 

6. Where did she study? 

7. Where did she decide to go? 

8. What did she want to do in the far away land? 

Activity 2: 

Read the story again and then answer these questions below with a partner.  

Questions 2: 

1. Why do you think she decided to pray? 

2. What do you think it means to be wise with your money? 

3. If you were praying to God about the year ahead what kind of questions might you ask him? 

4. Why do you think she decided not to buy everything she wanted? 

5. Who would you speak to if you wanted advice or counsel? 

6. Why do you think she waited? Or what do you think she was waiting for? 

7. Why do you think God told her to be a good steward of her money at the beginning of the year? 

8. What do you think will happen next? 

Discuss:  

Which set of questions did you find more stimulating, engaging and challenging? 

The second set of questions used skills like applying, analysing, evaluating and creating. These are 

the skills higher up on the triangle.  

We can start by asking students questions that have to do with remembering and understanding. 

However, if these are the only questions we ask them about when they read their comprehension 

will be very shallow so we must ask questions that use higher forms of thinking like applying, 

analysing, evaluating and creating so that children’s comprehension will be deep. 

Some question starters for each level are as follows: 

Level What is it? Question Starters 

1. REMEMBERING 

(the facts in the 

Remembering means can the 

student recall the story or 

• Define… 

• Describe… 
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Level What is it? Question Starters 

story or book) information read? 

 

• Recall… 

• Retell… 

• Name… 

• List… 

• Find… 

• Tell… 

• Match… 

• Identify… 

• Label… 

• How would you describe… 

• Who was in the story? 

• What is it about? 

• When did? 

• Where is the story set? 

• Which characters are good and bad? 

 

2. 

UNDERSTANDING 

(being able to 

explain the story 

or book) 

Understanding means can 

the student explain the story 

or information read? 

 

• Outline the story… 

• Rephrase this information in your own 

words… 

• Rewrite… 

• Can you find an example of? 

• Summarize the key facts… 

• Predict what will happen next… 

• Discuss new technical language you have 

learnt… 

• Explain… 

• How did? 

• Why did? 

• What is the main idea? 

 

3. APPLYING 

(using the story or 

information in a 

book) 

Applying means can the 

student use the story or 

information they have read 

in a new context or in a new 

way? 

 

• Can you show? 

• How can you use… 

• Can you complete? 

• How could you classify… 

• Plan… 

• Select… 

• Why do you think? 

• How would you solve… 

• How would you feel if? 

• Organise… 

• Categorise the information… 

• Apply… 
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Level What is it? Question Starters 

• Model… 

• What would you do in that situation? 

• What would happen if? 

• How would you change? 

 

4. ANALYSING 

(taking apart the 

story or 

information in the 

book) 

Analysing means can the 

student see the different 

parts of the story or parts of 

information but also be able 

to see how they fit back 

together? 

• How can you sort? 

• Why do you think? 

• What is the most important part of the 

story? 

• Can you contrast? 

• How could you compare… 

• Explain how 

• Explain why… 

• Break apart… 

• Group similar idea or information… 

• Examine the information or story… 

 

5. EVALUATING 

(judging the value 

of the story or 

information given) 

Evaluating means can the 

student give their opinion on 

the story or information and 

justify their opinions? 

• Assess what was interesting or boring in 

the story… 

• Rate the value of the information… 

• Review the story was it interesting or not 

and why? 

• What are the pros and cons? 

• Is there are better ending or solution? 

• Recommend this story to certain people 

and explain why it would be suitable for 

them… 

• Critically value…. 

• Defend why you think this character was 

good or bad… 

• Decide… 

• Choose your favourite character and why… 

• Justify why you liked the story or not… 

• Prioritise the most important to least 

important information or details of the 

story… 

 

6. CREATING 

(putting the story 

or information 

back together 

again in a new 

Creating means can the 

student use the story to 

create their own ending or 

new story or can the student 

create new ideas from the 

• Create your own… 

• Design a new… 

• Develop a plan for how to… 

• Imagine what could happen if… 

• Write your own… 
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Level What is it? Question Starters 

way) information they have read? 

 

• Improve the ending of the story… 

• Change one part of the story… 

• Adapt the information to suit your 

context… 

• Invent your own… 

• Compose a unique… 

For more information on Bloom's Taxonomy, please see the 'Bloom's Taxonomy' chapter of 'Modern 

Teaching Methods', available for free download on http://www.mada-enseignants.org 

Activity 3 

Read the story again and develop your own question for each of the 6 levels. 

Tips for Decoding 
Decoding is translating the written language into its smallest sound units and blending them 

together to form whole words. 

Remember that Reading = Decoding + Comprehension 

When a child gets stuck on sounding out a word, follow this order: 

 

1. Pause. Don't tell them the answer or tell them they are wrong. Give them time to work it out for 

themselves. If children aren't given this time to think they will struggle to remember the word in 

future. 

2. Prompt. If a child is struggling to work out how to say a word, ask them a question that will help 

them work it out themselves. Some question ideas are in the table below. 

3. Praise their efforts when they get a word they struggled with correct and tell them what they did 

right to sound out the word. If they still do not know the word after giving them a helping question, 

wait 10 seconds then tell them the word say 'well done for trying to work it out.'  

Praise needs to be specific. Some examples are: 

• I like the way you corrected yourself. 

• I like the way you re-read that sentence because you knew it didn’t make sense. 

• I like the way you made your voice sound more interesting. 

• I like the way you looked at each word carefully and didn’t miss any sounds. 

• I like the way you paused at the full-stop. 

• I like the way you looked carefully at the end of that word before saying it. 

Question prompts you can use when a child gets stuck reading a word 

1. Pause 2. Prompt 3. Praise
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Problem Prompt 

Mispronounced a word Does that sound right? 

Misread a word Does that make sense? 

Left out a word Could you re-read that part? 

Neglecting punctuation What should we do at a comma? 

Neglecting expression Does your voice sound interesting? 

Missing word endings Look at the end of that word again? 

Unable to decode word What do you think that word could be? 

Chapter review activity 
Divide an A4 page into 4 quarters and do the following activities in each quarter: 

Draw two things from this chapter you will use in 
your class 
 
 
 
 
 
 
 

Write two things from this chapter you will use 
in your class 

Write two things you found interesting that you 
learnt 
 
 
 
 
 
 
 
 

Write two questions you have about this topic 
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3. Mathematics in Early Years 
Discuss 
1. What kinds of feelings do you think students have towards Mathematics and why? 

2. What is the purpose of teaching Mathematics? 

Introduction 
Mathematics skills are very important for life. Mathematics is not only teaching students how to 

recite their timetables as quickly as possible as this is actually not something they will ever be asked 

to do when they leave school. Mathematics is about giving students with lifelong Mathematics skills 

that will can be used in real-life. 

Teachers must not think that we are only teaching students content or information. Underlying the 

content taught in Mathematics is a progression of skills that we want to develop in our students so 

that these skills can be applied outside of the classroom in efficient and effective ways.  

We inevitably use Maths everyday so we should becomes friends with Mathematics and help our 

students become friends with Mathematics. We use Mathematics when measuring ingredients for a 

cake, or telling the time. We use it to estimating how long a journey takes, or for handling money. 

We want to teach students how to think in Mathematical ways rather than being the first to 

provide the answer to mathematical question.  

Discuss 
a) Think of examples of where we see Maths in the world around us? 

b) Think of examples of where we use Maths in the world around us? 

Some of the lifelong skills we develop as we learn Mathematical concepts include: 

1. How to communicate our thinking and reasoning. 

2. How to problem solve using different strategies or approaches. 

3. How to become fluent and efficient in our problem solving, finding the fastest and most 

accurate methods. 

4. Making observations, noticing details and drawing conclusions. 

5. How to represent situations or patterns using numbers and symbols. We represent 

concrete things in abstract ways. 

The content we teach in Maths should follow a progression of understanding moving from easier 

foundational skills to more complex skills. These skills, which we will call umbrella skills are the 

things we must focus on. Each 'umbrella' has a number of skills sheltering under it. 
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Identification of Numbers 
 

Activities for identification of numbers 

The best way to increase students ability to distinguish between numbers is by doing lots activities 

where students have to match the name of a number given verbally to the correct number.  

1. Flash cards 

Make cards with different numbers written on them. Hold one of the cards up for 3 seconds. Then 

hide it. Finally ask the class 'what number was that?' This could be used as a warm up activity before 

a mathematics lesson. 

2. Bingo 

Give students a sheet with numbers written on it in different places. 

0 8 1 

2 3 6 

4 5 9 

Students have to cover the number on the sheet using a rock or piece of paper when the number is 

called out. When all the numbers are covered the game is complete.  

3. Back drawing 

Students have to draw a number with a finger on their partners back and their partner guesses the 

number. Alternatively, students touch a number of spots on their partner's back and their partner 

needs to count the spots. 

4. Drawing numbers in different ways 

Write a number on the board and ask students to draw the number in different ways. They might 

draw on their slate, or come to the board. They can draw the number using pictures in different 

ways, e.g. draw 5 stars; draw 5 apples on a tree; draw 5 fingers.  

5. Where did you see that number? 

Write a number on the board and ask students where they have seen that number. Make a list of all 

the places they have seen the number. For example: 'I saw a 4 on the Taxi Be this morning', 'I saw a 4 

on the number plate of the car this morning', 'I saw a 4 in the price for the petrol this morning', 'I 

saw a 4 on sign outside my house this morning'. This helps students remember the number by 

linking it to places they have seen the number being used outside of school. 

6. Snap  

Give a set of cards with numbers written on to different students. You could use a pack of playing 

cards without the Jack, Queen, and King.  

Students hold their cards so they cannot see them. They then take it in turns to play an unseen card 

onto the pile. If the number and the previous number match, the first student to spot it says 'Snap' 

and puts their hand on the pile. They get to take the whole pile. 

Adapt these activities to larger numbers as students progress in their ability to identify numbers.  
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Progression of ability when teaching identification of numbers 

  

 

Counting forwards and backwards 
 

Activities for counting forwards and backwards 

Number Lines 

As children progress through the early years of school they develop an understanding of forward and 

backwards number sequences. The best way to increase student's ability to distinguish between 

numbers is by doing lots of different activities where students have count forwards and backwards 

using a number line or a hundreds chart. 

A number line from 0-10 looks like:  

 

Activities using Number Lines 

1. Practise counting forwards and backwards following the numbers on the line with your finger. 

Ask children to bounce their finger like a lemur forwards or backwards between numbers. 

Counting backwards is harder than counting forwards. 

2. Go outside and jump forwards and backwards on a number line that you draw on the ground, 

counting as you go. 

3. Sit in a circle and tap your knees and have each student say the number than comes next on the 

number line going forwards and backwards. 

4. Students can make a number line on a strip of paper. They can wrap the paper round their wrist 

and then they have a number line bracelet. 

Students can identify some of the numbers between 0-10

Students can identify all of the numbers between 0-10

Students can identify some of the numbers between 0-20

Students can identify all of the numbers between 0-20 

Students can identify some of the numbers between 0-100

Students can identify all of the numbers between 0-100

Students can identify some of the numbers between 0-100

Students can identify all of the numbers between 0-1000
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5. As your students walk into the class, hand them a card that has different numbers on it. Then ask 

them to sort themselves into a number line with zero at one end and the top number at the 

other. For really young children you might use 6 children with the numbers 0-5. You could also 

discuss that the children should be evenly spaced like the numbers are evenly spaced. 

Fun fact: Did you know that a clock is a number line from 1-12 that has been joined to make a circle? 

Once students are confident counting from 0-10, you can make the number line longer like 0-20 or 

0-30. 

 

Hundreds Charts 

 

Activities using hundreds charts 

1. Practise counting forwards and backwards moving your finger along the hundreds chart. 

2. Colour in the patterns you find on the hundreds chart e.g. numbers ending in the same number. 

3. Sit in a circle and tap your knees and have each student say the number than comes next on the 

Hundreds Chart going forwards and backwards. 

4. Cut up a hundreds chart and have students piece it back together like a puzzle. 

Calendar 

Use a calendar to help build forward and backward number sequences every morning when you 

write the date on the board for your class.  

1. Put one day up at a time. Then when it is a new month take the days off one at a time to count 

backwards: 
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2. Cross off every day as it happens. Then starting at the last day off the month count back to the 

present days date each day: 

 

Progression of skills using calendar 

A progression of skills for counting forwards and backwards is: 

 

 

Counting by 10s, 100s and 1000s 
 

Progression of skills for counting by 10s, 100s or 1000s 

The numbers in bold are the numbers that students find most difficult. 

Students count forwards in 10s and 100s 

a) Counting in 10s: 

 0, 10, 20, 30, 40, 50, 60, 70, 80, 90, 100, 110, 120 etc. 

b) Counting in 100s: 

  0, 100, 200, 300, 400, 500, 600, 700, 800, 900, 1000, 1100, 1200 etc. 

 

Students count backwards in 10s and 100s 

a) Counting backwards in 10s 

1. Students can count forwards or backwards using some of the numbers between 0-10.

2. Students can count forwards or backwards using all of the numbers between 0-10.

3. Students can count forwards or backwards using all of the numbers between 0-10 and can 
give the number before or after a given digit. E.g. What number is before 4? What number is 

after 4? What number is before 9? What number is after 9?

Same as 1-3 except for the numbers 0-20.

Same as 1-3 except for  the numbers 0-30.

Same as 1-3 except for the numbers 0-100
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 100, 90, 80, 70, 60, 50, 40, 30, 20, 10, 0 

b) When students can do this then try counting back from a higher number 

 150, 140, 130, 120, 110, 100, 90, 80 etc. 

c) Counting backwards in 100s 

 1000, 900, 800, 700, 600, 500, 400, 300, 200, 100, 0 

d) When students can do this count back from a higher number 

 1500, 1400, 1300, 1200, 1100, 1000, 900, 800 etc. 

 

Students count forwards by 10s with numbers that don't end in zero 

a) Counting forward by 10s with numbers not ending in zero: 

 6, 16, 26, 36, 46, 56, 66, 76, 86, 96, 106, 116, 126 etc. 

b) When students can do this begin at a higher number: 

 58, 68, 78, 88, 98, 108, 118, 128, 138, 148, etc. 

 

Students count forwards by 100s with numbers that don't end in zero 

a) Counting forwards by 100s with numbers not ending in zero 

 0, 109, 209, 309, 409, 509, 609, 709, 809, 909, 1009, 1109, 1209 etc. 

b) When students can do this then begin at a higher number 

 336, 436, 536, 636, 736, 836, 936, 1036, 1136 1236. 

Students need to have a strong understanding of place value to do this. Where a digit is placed in a 

number tells us the digit's place value, e.g. in 3591 the 3 has a place value of 3000, the 5 has a place 

value of 500, the 9 has a place value of 90 and the 1 has a place value of 1. 

 

Students count backwards in 10s with numbers not ending in zero 

a) Counting backwards in 10s 

 96, 86, 76, 66, 56, 46, 36, 26, 16, 6 

b) When students can do this begin at a higher number  

 177, 167, 157, 147, 137, 127, 117, 107, 97, 87, 77 etc. 

 

Students count backwards in 100s with numbers not ending in zero 

a) Counting backwards in 100s 

 909, 809, 709, 609, 509, 409, 309, 209, 109, 9 

b) When students can do this then begin at a higher number 

 1345, 1245, 1145, 1045, 945, 845, 745, 645, 545,  

Again students need a strong understanding of place value to do this. 

Activities for counting by 10s, 100s and 1000s 

1. The class sits in a circle and tap your knees and have each student say the number than comes 

next in the progression. Say: ‘Today we are counting forwards by 10s starting at 0. We will do it 

altogether 2 times then each person will have their turn to say the next number at the same time 

as we tap our knees.’  
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2. Write a number on the board and ask ‘What comes next if I am counting forwards in 10s?’ Have 

different students come up to the board to write the numbers that come next. Be sure to pick a 

different student for every number to have as many students involved as possible. Alternatively 

students could write the answer on their slate and hold it up for you to formatively assess. 

3. Use a number line to count forwards or backwards by 10s or 100s. You may like to have students 

come up to the board and write the next numbers.  

 

 

4. Use the hundreds chart to show how if we count forwards or backwards by 10’s the numbers sit 

directly on top or below each other. Explain this is because there are ten numbers in each row.  

5. Sing counting the numbers to a familiar tune. Songs are a great way for students to remember 

things. 

6. When counting forwards or backwards by 100 write the number on the board e.g. 134. Underline 

the number in the hundreds place like this 134 ask different students to come up to the board to 

change the number in the hundreds place to get the next number.  

Partitioning 
 

Partitioning is breaking down numbers into parts.  

For example 3 can be broken down into 1 + 2 or 3 can be broken down into 0 + 3. Being able to 

manipulate numbers by moving parts around is a vital skill for efficient mental strategies that 

students need later in mathematics.  

Progression of skills when teaching Partitioning 

The order of progression in partitioning is: 

Partitioning numbers up to 5  

You could call these numbers 'friends of 5'. For example: 3 + 2 = 5; 4 + 1 = 5;  5 + 0 =5 

Students can break it down even further: 2 + 2 + 1 = 5; 3 + 1 + 1 = 5 etc. 

 

Partitioning numbers up to 10 

You could call these numbers 'friends of 10': 0 + 10 = 10; 1 + 9 = 10;  2 + 8 = 10;  7 + 3 =10; 6 + 4 = 10; 

5 + 5 =10. 
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Then it can be broken down even further: 2 + 2 + 3 + 3 = 10; 1 + 3 + 4 + 2 = 10. 

 

Partitioning numbers up to 20 

'Friends of 20': 0 + 20 = 20; 19 + 1 = 20; 18 + 2 = 20;  9 + 9 + 2; 0 + 15 + 4  + 1 = 20 etc... 

 

 Partitioning numbers up to 100  

This is a similar concept of partitioning smaller numbers but introduces larger 2 digit numbers.  

For example: 0 + 100 = 100;  99 + 1 = 100;  20 + 20 + 20 + 10 + 10 + 10 + 10 = 100 

Note: Developing an understanding of partitioning larger numbers will help introduce calculations 

with money. 

Some activities for partitioning 

1. Take 5 or 10 items and have students explore how the group of 10 items can be split in different 

ways. 

2. Bunny ears. When working on partitioning up to 5 or 10, you could have students use their 

fingers to show the combinations. Place their hands on top of their head and the fingers look like 

bunny ears. 'Show me the number 4 on one hand'. 'Show me four using two hands'. Some 

students will have one hand with 1 finger and the other hand with 3 fingers. 'Show me the 

number 4 on two hands in a different way'. It is fine for students to look at their hands before 

they put it on their head so they can count their fingers. When children don't need to look at 

their hands it shows a higher level of understanding. 

3. Use bubble maps to show the friends of a number e.g.: 

 

This shows that 4 = 2 + 2, or 4 = 1+1+1+1, which can be linked to multiplication 4x1=4 

4. You may like to have students draw pictures to show the different number combinations. e.g. 3 

dark apples and 4 light apples = 7 apples.  
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Note: Drawing pictures is very helpful to the understanding of maths because it connects abstract 

numbers to things students can see. 

5. If two numbers add up to 5, we say the two numbers are 'friends of 5'. 

We can represent friends of 5 using a rainbow. For friends of 5, the rainbow looks like: 

 

The first arch has 0 at the bottom on one side and 5 on the other side to show that 0 + 5 = 5 and 5 

+ 0 = 5. The second arch has 1 at the bottom on one side and 4 at the other side to show that 1 + 

4 = 5 and 4 + 1 = 5 etc...  

You could have students draw the rainbows in their books and demonstrate how to use a 

rainbow on the board. You could even draw this in the dirt outside as well.  

A rainbow for friends of 10 looks like: 

  

6. Use a fives frame or tens frame when making up quantities of 10, 20, 30….1000. 

A fives frame is a table that has 5 squares in it. 
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A tens frame is a table that has 10 squares in it. If you would like to work with 20, 30, 40 etc. just 

add more tens frames to make enough squares. 

     

       

 

Using tens frames to teach partitioning 

Ask a student to roll a dice. Then cover the number of squares shown on the dice with a rock. For 

example, if we roll a 3 we cover 3 squares with rocks: 

X X X   

       

Then count the number of covered squares (in this example 3) and the number of empty squares 

that haven’t been covered (in this example 7). Because we started with ten squares in total, we 

can deduce that 3 and 7 are friends of 10. And it is true the other way round - 7 and 3 are also 

friends of ten.  

7. Ask students to write out all the sums that total to 10 using rocks on a tens frame, starting with 

no rock which would show 0 + 10 = 10, then adding one rock at a time. 1 + 9 = 10; 2 + 8 =10; 3 + 7 

= 10 etc. 

8. Cover every square using a square piece of paper. One side of each piece of paper is white, the 

other coloured. Roll a dice and turn that number of paper pieces over to reveal the other 

coloured side. Then students must say the two friends of ten and write the sums.  

9. You could draw a giant tens frame in the dirt outside and have students stand in the squares to 

represent different ‘friends of 5’; ‘friends of 10’; or ‘friends of 20’ etc. 

Note: As students develop the skill of partitioning it is important to highlight that sums can be 

written in different way e.g. 2 + 3 = 5 is the same as 3 + 2 = 5. It is also important to highlight that if 

we know 2 + 3 = 5 then we also know 5 – 3 = 2 and we also know 5 – 2 = 3. Use rocks to demonstrate 

how this is the case.  

Patterns 
 

Progression of skills when teaching Patterns 

Recognises, describes and continues a repeated pattern 

Key questions students need to be able to answer are: 

1. For the pattern: girl, boy, girl, boy, girl, boy... 

a) What comes next? (girl) 
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b) What kind of pattern is this? (An AB pattern because we have A (girl) followed by B (boy) repeated 

over and over again. 

2. For the pattern: girl, girl, boy, boy, girl, girl, boy, boy, girl... 

a) What comes next? (girl) 

b) What kind of pattern is this? (It is an AABB pattern because AABB gets repeated over and over 

again) 

3. For the pattern: girl, girl, boy, girl, girl, boy, girl, girl, boy, girl, girl… 

a) What comes next? (boy) 

b) What kind of pattern is this? It is an AAB pattern because AAB gets repeated over and over again.  

Note: using letter A B C D etc. to represent different things in a pattern introduces students to the 

concept of algebra where letters are using to represent numbers and quantities. It also provides a 

common language to describe the different kinds of patterns.  

 

Create a pattern of repeated consistent units 

This is similar to examples above but you should ask students can you now create your own AB 

pattern? Or AABB pattern? Or AAB pattern? Or ABC pattern? Or AABBCC pattern? Or ABCD pattern? 

Activities to develop the skill of pattern of repeated consistent units: 

1. Draw the different patterns on the board and ask students to continue the pattern or explain 

what kind of patterns they are. 

2. Use students to stand in a line to make the pattern especially if you are doing a girl boy pattern. 

3. Give students signs like 'lemur', 'chameleon', fossa' and ask them to put them in the order of a 

pattern. For example with 3 signs you could ask them to make an ABC pattern or an AABBCC or 

ABBC pattern. 

4. Use different items to create patterns in groups outside like: different coloured rocks or plastic 

bottle lids. 

5. Use a song to remember the pattern. 

6. Use actions to show a pattern. For example: nod, clap, shake your hips, nod, clap shake your hips 

(this is an ABC pattern). 

7. You may like to use voice volume to show a pattern. For example: Loud loud, quiet quite, loud 

loud, quiet quiet (this is an AABB pattern) 

8. You may like to use body in new ways to show pattern. For example: sit, stand, laydown, 

laydown, sit, stand, laydown, laydown (this is an ABCC pattern) 

Place value 
 

Where a digit is placed in a number tells us the digit's place value, e.g. in 6439 the 6 has a place 

value of 6000, the 4 has a place value of 400, the 3 has a place value of 30 and the 9 has a place 

value of 9. 

Progression of skills when teaching Place Value 

Treats the quantity 10 as 10 individual things. Cannot see 10 as a 'whole' but only sees the 

individual things.  



Modern preschool and primary teaching  Lara Dikha 

44 
 

 

Treats the quantity 10 as a whole thing. So when looking at a 2 digit number like 17, the student can 

see the '1' is actually 10 - one part and the 7 as the other part, to form the number.  

 

Treats tens and ones as manipulative parts that can be broken apart and moved around 

Example 1: Show 23 on a number line using the jumping method:  

     Jumping by 10 and 10, then by 3 ones.  

 
The jumping method works because digits are worth different amounts depending on their position 

in the number. For the number 23, the digit 2 is worth '20' and the digit '3' is worth 3. On the 

number line, the digit '2' is in the tens position so we make 2 ten jumps. But the digit '3' is in the 

units position which means 3 unit jumps. 

Example 2: Do the sum 23 + 14 using the splitting method. 

    Start by adding the tens. I know the digit '2' is worth 20 and the digit '1' is worth 10. So 20 + 10 = 

30. 

    Now deal with the ones. 3 + 4 = 7. 

    The answer will be  30 + 7 = 37 

This method can be used for adding because it does not matter which order you add number in.  

 

Treats hundreds, tens and ones as manipulative parts that can be broken apart and moved around 

Example 1: Show 326 on a number line 

 

I can use the jump method because I know that numbers are worth different amounts depending on 

their position in the number. The digit '3' is in the hundreds position so it worth 300 which is 3 jumps 

of 100. But the digit '2' is in the tens position which means 20 or two lots of 10 jumps. Finally the 

digit '6' is in the ones position so it was 6 tiny unit jumps. 

Example 2: Do the sum 123 + 345 using splitting method 

    First I will add the hundreds so that is 100 + 300 = 400 

    Now I will add the tens so that is 20 + 40 = 60 

    Finally I will add the 3 + 5 = 8 

    So my total is 400 + 60 + 8 = 468 
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Note: It is important to highlight to students the number 0 holds value depending where it e.g. in 

208 the 0 represents the tens and that means there are 0 tens in 208.  

Addition and subtraction  

When teaching students key Mathematical skills be very careful to notice how they are finding out 

their answers. How students solve problems indicates what level of complexity students are using in 

their thinking. You should often ask ‘How did you work that out?’  

Progression of skills for addition and subtraction  

Students learn to count visible items by making one to one correspondences, with one group of 

items 

This is where students learn to count items. Often they will miss out items or count an item twice. 

Some activities to develop this skill: 

a) Count items, moving an item away once they have been counted, so it is easy to see if all the 

items have been counted and not missed. 

b) Make a six-sided dice with dots (not numbers) on it out of paper. Students roll the dice. The 

student then counts the number of dots on the dice. Then, they count out the number of items 

shown on the dice, checking they have the same number of spots as items. Students can count 

bottle lids, rocks, seeds, beans etc. This is a great activity for groups, where students take turns to 

roll the dice and count out the items.  

c) You could use cards with different numbers of items drawn on the card. Then, like in activity b), a 

student draws a card and then needs to count out the same number of items that are shown on the 

card. 

 

Students learn to count the number of items visible with two or more groups of items 

Here students count the total number of items, even if there are multiple groups or there are 

different types of items visible. 

Some activities to develop this skill: 

1. Two piles of rocks are put on the table. One pile has 3 rocks and another has 4. You tell students 

that 'there are 3 rocks in this pile, and 4 rocks in the other pile, how many rocks are there 

altogether?'. The students count the rocks by counting what they can see (perhaps pointing at 

each rock), '1,2,3,4,5,6,7. There are seven.' Each group of students could have piles of rocks, or 

you could have the rocks at the front of the class. 

2. Using a similar example, start with 7 rocks on a table. Then take 3 away. Ask how many are left? 

Students count the left over rocks one by one ‘1, 2, 3, 4. There are 4 rocks left.’ 

 

Students learn to count forwards or backwards using concealed items and visible items 

It's an important skill to be able to count including things you cannot see. Students can count on 

their fingers. 
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Some activities to develop this key skill: 

1. Have 3 hidden rocks, in your hand or hidden under a cloth or plastic cup. Have another 4 rocks 

visible on the table beside your hand. Tell students 'There are 3 rocks hidden under the cloth, and 

4 which you can see. How many rocks are there altogether?' Students can then hold up 3 fingers 

to represent the 3 hidden rocks, and then show 4 more fingers to represent the rocks they can 

see. They then count their fingers to find out how many rocks there are. 

2. Tell students you have 6 rocks concealed in your hand or cloth. You take 2 away, and say 'how 

many are left? I took 2 away'. Students then hold up 6 fingers, and then put down 2 fingers. Then 

they count how many fingers are left: '1, 2, 3, 4...there are 4 rocks left.' Praise their effort.  

 

Students learn to count in their head 

Here students don't count on their fingers like in the previous stage. 

a) Have 2 rocks that aren't visible and 3 in a visible group. Tell students you have 2 rocks in your 

hand and 3 beside your hand. How many are there altogether? This time start counting with the 

number 3, the number of visible rocks. '3, 4, 5...there are 5 rocks in total.'  

b) Using a similar example you tell students you have 7 hidden rocks. Take 3 rocks away without 

showing them to the class. Then say 'I took some rocks out of my hand and now have 4 left. How 

many did I take away?' Students start by putting up seven fingers, then putting down fingers (and 

counting) until they only have 4 fingers left. They put down 3 fingers so the answer is 3. 

c) An alternative method to b) would be where the student puts up 4 fingers and counts forwards to 

7 putting one finger up at a time: '5, 6, 7. I put up 3 fingers to make 7, so you must have taken away 

3'. 

 

Students learn to count forwards and backwards-using mental strategies with no visible items 

It is very important that you teach students basic mathematics using visible items so they connect 

mathematical concepts with the real world around them. However at this point we start to teach 

them how to count and do basic arithmetic without visible items to help them. In your class you will 

have some students who need to use visible items for a long time, and others who can quickly learn 

to count without visible items. 

Some activities you could use: 

1. Tell a story: 'I have 5 coins and I found 4 more. How many coins do we have altogether? 'Students 

answer without counting on fingers. ‘You have 9 coins altogether.’ It is essential you ask ‘How did 

you work that out’ to see what strategies students used. They might say 'I know 5 + 5 is 10 so 5 + 

4 must be one less which is 9', or 'I know 4 + 4 = 8 so 5 + 4 must be one more which is 9’. 

Knowledge of doubles to solves the problem faster than by counting on. 

2. Tell a story: 'I have 8 bottle caps and I found 5 more. How many are there altogether? Students 

answer without counting on fingers. ‘You have 13 rocks altogether’. Ask: 'How did you work that 

out?' - ‘I know 8 + 2 is 10 plus another 3 left over from the 5 must be 13’ or ‘I know 8 + 4 is 12 by 
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counting by 4’s so 8 + 5 must be one more which is 13’, or ‘I know 8 + 8 is 16 because I know my 

doubles and I know 5 is 3 less than 8 so I counted back 3 from 16. 15, 14, 13.’  

Note: When stronger students answer these 'how did you do it' questions, the help the weaker 

students with the process of mental arithmetic. Initially you may need to show the class how to do 

the mental arithmetic. 

As students become more skilled in their understanding of numbers they will be able to solve the 

same question in many different ways. It is important to always challenge them to think of solving 

questions in new ways by asking: ‘Is there another way we could find the answer? Which way do you 

think is better and why? Ask your friend how they solved it? Ask them which way they think is best 

for solving the question and why.’ 

For students who have good understanding of these processes you can start exploring numbers that 

are larger than 10. 

 

Multiplication and division 
 

Progression of skills when teaching Multiplication and Division 

Students attempt to share items to create equal groups 

We see this in students when they try to share their toys with friends but they cannot share their 

toys equally.  

To develop this skill, use beans to share equally between students in your class. For example. Say: 

‘Fitiavana, Sarobidy and Onja have 6 mofo gasy to share equally. How many can they have each? 

Pretend that these beans are mofo gasy’s.’ Use real students from your class to be the three people 

in the story, and then ask another student to share the mofo gasy between them equally.  

Then show an unequal share so they begin to see the difference between equal groups and unequal 

groups. 

 

Can share items to successfully create equal groups 

Follow a similar example from above. Ask students to go outside and find some small stones. Then 

ask them to share their rocks equally with 1 friend. Then 2 friends or 3 friends etc...  

Explain that if everyone is to have equal quantities, sometimes there will be leftover rocks which we 

don't give to anyone. 

 

Can count in multiples and see repeated addition 

This is sometimes called 'rhythmic counting'. Students count in 2s, 3s or 4s. 

Some ideas for how to develop this: 
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a) Write a number line on the board. Underline, write in bold or larger the numbers which are in 

the sequence. When you touch the emphasised number yell it or clap on it. When you touch the 

numbers in between use a quiet voice or tap your nose. The student then gets used to the emphasis 

being on every second number when counting in 2’s or every third number when counting in 3’s 

etc... 

Number line for rhythmic counting in 2s: 

 
Number line for rhythmic counting in 3s: 

 
Number line for rhythmic counting in 4s: 

 

b) Using a hundred's chart, you can show counting in 2s, 3s etc by colouring in the numbers which 

you say. When you do this, patterns emerge. For example counting by 2’s will overlap with counting 

by 4’s, 8’s and 10’s. Counting by 3’s will overlap with counting by 6’s, 9’s and 12’s. It is great to 

discuss the patterns that emerge with students. 

 

Can use equal groups to skip count, using a marker to help 

Skip counting means the student can count in 2’s, 3’s, 4’s, 5’s etc. and knows how these numbers 

related to multiplication. The marker is something that represents the numbers.  

In other words instead of rhythmic counting: '0,1,2,3,4,5,6,7,8,9,10', students skip count: 

'0,5,10,15,20'. 

For each group of numbers use stars or something to represent them. For example counting in 5s:  

     5 

     10 

     15 

     20 

 4  8 12 16 20 

Each row has 5 bicycles on it, with the total number of bicycles written at the end of the row. 

Likewise each column has 4 bicycles on it, with the total number of bicycles written at the bottom of 

a column. 

By representing the number 20 in equal rows of 5 bicycles, you can show to children how repeated 

addition makes 20: 

    If we count the bicycles in each row: 20 = 5 + 5 + 5 + 5. This is the same as 4x 5. 

    If we count the bicycles in each column, we have: 20 = 4 + 4 + 4 + 4 + 4. This is the same as 5 x 4 
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Using this method helps introduce the idea that multiplication is a more efficient way to do repeated 

addition. This method can also introduce finding the area of a shape. Draw a rectangle on squared 

paper and count the number squares inside. Then work out the number of squares in a different 

way, by using repeated addition. 

Example 2: 12 can be shown with 2 rows of 6 smileys or 6 rows of 2 smileys. 

 ☺  ☺ 2       

 ☺  ☺ 4 

 ☺  ☺ 6 

 ☺  ☺ 8 

 ☺  ☺ 10 

 ☺  ☺ 12  

 6  12 

If we count across the rows 12 = 2 + 2 + 2 + 2 + 2 + 2. This is the same as 2 x 6 

If we count down the columns 12 = 6 + 6. This is the same as 6 x 2 

 

Can use equal groups to skip count without using a marker for each group 

Now we are counting in 2s or 3s etc. without using stars or circles to aid us. 

Example: Skip counting by 2 either verbally or written - 0, 2, 4, 6, 8, 10,12, 14 etc… 

Ask students how these numbers relate to their times tables. Show that these numbers relate to 

multiplication like this: 

 0 = 2 x 0 

 2 = 2 x 1 

 4 = 2 x 2 

 6 = 2 x 3 

 8 = 2 x 4 … 

 

Can see the relationship between multiplication and it’s inverse operation of division 

Here students learn how division and multiplication are opposites.  

For multiplication we create multiple equal groups to make a larger number.  

In division, we do the opposite. We start with a larger number, split it into multiple equal groups to 

find how many are in each group or the number of groups. 

Example 1: Ask student to do the opposite or 'undo' the following multiplication: 

 3 x 4 = 12 

They could ‘undo’ is in two ways: 

 12 ÷ 3 = 4 or 12 ÷ 4 = 3 

Example 2: Ask students to do the opposite or 'undo' the following division: 

 36 ÷ 12 = 3 

They could 'undo' this in 2 ways: 
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 3 x 12 = 36 or  12 x 3 = 36 

 

Fractions 
  

Some activities to develop the skill of fractions: 

1. Use paper and ask students to fold the paper into to equal halves. Then ask students to fold the 

paper in 2 pieces so the two parts are not equal in size. This activity can be repeated by folding a 

piece of paper in quarters, then another piece into four pieces but not in equal quarters.  

2. Give students different shapes to try, like using a circle to show one fifth. Then ask them to show 

one fifth using a rectangle. I like to use the language of ‘pizza or cake or pie’ when talking about a 

circle. I also like to use the language of ‘chocolate bar, cake or lolly bar’ when I speak about a 

rectangle. So I would ask ‘Can you cut this pizza into equal thirds? Can you cut this chocolate bar 

into equal thirds?’ 

3. Draw different shapes outside on the ground. Then show different ways of cutting the shape for 

equal pieces.  

4. Use your students to cut the class in half, quarters, thirds, fifths. With older students discuss why 

sometimes we have left over students when we try to split them into equal groups.  

5. You could also use rocks or bottle lids to discuss half, quarters, thirds, fifths etc. of a group of 

objects. 

6. Show how we can cut a piece of fruit into half, then half again to make quarters. Cutting up fruit 

is a great real life example of how we use fractions. 

The idea of equal groups or equal sized portions is what makes fractions so closely linked with 

multiplication and division. We often use the language ‘fair share’ when talking about the equal size 

of pieces for fractions or equal sized groups when dealing with division. 

Progression of skills when teaching fractions 

 

Attempt to halve something without making the parts equal

Halve something ensuring the halves are equal

Able to split a group of objects in half

Quarters something by halving something twice

Able to split groups of objects into quarters

Learn to form thirds and fifths of an item such as a circle or rectangle

Able to split groups of objects into thirds or fifths
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Measurement  
 

Some activities to develop measurement 

1. Use string or wool to measure objects found around the classroom like books, pencils, tables, 

windows. 

2. Line up bottle lids to measure length of something. 

3. Use repeated hand prints or foot prints to measure length. 

4. Use fingers as markers while measuring the length of an object. 

5. Draw around a student lying down outside with chalk then measure their height using footprints 

or handprints etc. Students can work in pairs. One student traces and measures while the other 

student lies down. Then they can swap roles.  

6. Use real measuring instruments to measure different distances.  

Note: when dealing with measurement it is vital that we use real objects around us. Many students 

have no idea what a certain length is as they never measure anything.  

When learning about mass, use heavy and light objects in our hands to feel the difference in mass.  

When learning about volume use water in different containers to see how different capacities are 

held by different shaped containers.  

When learning about area, use the space outside in and in your classroom to find the area.  

When learning about time talk about the different times of things that happen at school.  

Measurement is a part of everyday life so practise those lifelong measuring skills when you are 

teaching measurement.  
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Progression of skills when teaching measurement 

 

Seven ways to make maths fun 
1. Using students' names in examples 

For example: ‘Mandresy was growing some Pibasse. He had 10 growing but then Gabriella came and 

took 4. How many Pibasse are left on his tree?’ 

2. Using drawings 

3. Using concrete resources  

Rocks, calendar, hundreds chart, number line, dice, cards, number spinners, beads on a string, 

toothpicks, dominoes. An alternative to a dice is a number spinner made from card and a toothpick: 

 
4. Using our bodies to act it out  

Put people in two groups to represent addition with people in front of the class. 

The symbol '☺' represents 1 person here: 

  ☺    ☺☺☺      represents 1 + 3 = 4 

  ☺☺   ☺☺       represents 2 + 2 = 4 

Directly compare the length of 2 objects

Find examples of things we can not directly compare

Use something for measuring length like string or sticks

Know that that sometimes an object of exactly the right length can't be found to measure 
something. For example if the stick is too short we may need to make multiple measurements 

with the stick and say 'the table is 4 sticks wide'.

Discover that we need uniform units of measurment. One person might find a table is 4 sticks 
wide, another 3 sticks wide. That's because not all sticks are the same length.  

Discover that when measuring something longer than the measuring instrument, we must not 
overlap or leave gaps between the measurements. Also the measuring instrument must be 

laid in a straight line.

Discover we must start measuring at the beginning and finish at the end. 

Discover we can make a marking to show each unit and just use one unit repeatedly. 

We are introduced to formal units for measuring length
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Also subtraction: 

   ☺☺☺     ☺     represents 4 - 1 = 3 (the ones remaining are on the left hand side) 

   ☺☺    ☺☺      represents 4 - 2  = 2  

You could also represent these sums by jumping up and down the number line or enacting an 

addition or subtraction story. 

5. Using real life examples  

Talk about going shopping, cooking, measuring distance, time or money. Measure the length of real 

things in the classroom. 

6. Using personal stories of things that have happened to you  

This will always engage the students and help them understand the concept in a new way. 

For example: When I was making a cake and I needed to divide the bananas into quarters. Can you 

help me...what is the best way I can cut a banana into quarters? 

7. Make up a story to introduce a concept  

'One day there was a girl called Zu. Zu was a very selfish girl. She wanted to keep all the lollies to 

herself. Her mother told her "Zu, do not be selfish, you must share your 12 lollies with your brother 

and sister.' How will Zu do this?' 

Final Thoughts 
Mathematics is an interesting and very useful subject. Don't allow students to believe otherwise. We 

must engage them and formatively assess their level of understanding so we go at the right pace 

through the levels. 

Remember Maths is not about answers being correct, it is about thinking in Mathematical ways. 

Sometimes this means the first answer is wrong however we must allow students to think for 

themselves and discover answers rather than feeding them the right information.  

For more activity ideas, have a look at: 

https://nrich.maths.org/early-years 

https://nrich.maths.org/teacher-primary 

These pages are in English, however you can go to http://translate.google.com and type the website 

address in the box for an automatic translation. 

Activity 
Divide an A4 page into 4 quarters and do the following activities in each quarter: 

Draw two things from this chapter you will use in 
your class 
 
 

Write two things from this chapter you will use 
in your class 

Write two things you found interesting that you 
learnt 
 
 
 

Write two questions you have about this topic 
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4. Play in Development 
‘Play is so important to optimal child development that is has been recognized by the United 

Nations High Commission for Human Rights as a right of every child’ – United Nations 

Discuss 
1. What words could you use to describe play? 

2. What words could you use to describe what play is not? 

The idea of play is often contrasted with the idea of work. Play can be viewed as being unimportant, 

lacking purpose and value. Play may be seen as something children do because they are immature, 

that they will grow out of one day. However, much research reveals this is not the case. 

What is play?  
Play is activity where the process is more valuable than the end product. It is activity freely chosen, 

self directed and engaging for the participants. It involves an active, alert, but non-stressed frame of 

mind. 

When children play, they draw upon their past experiences - things they have done, seen others do, 

read about, or seen on television. They use these experiences to build games, play scenarios, and 

engage in activities. 

Play is not the games we play with children; it is the things children freely choose to do. 

How does play benefit children?  
Discuss 

What kind of things can children learn while they are playing? 

Play is the primary means for the development of imagination, intelligence, language, social skills, 

and perceptual-motor abilities in infants and young children. 

Play is the best way children learn to understand and demonstrate their knowledge of the world 

around them. Play enables children to learn new skills and practice skills they already have. Children 

are active learners when they play. 

When children play they are thinking, innovating, negotiating, and take risks. They create make 

believe events and practice physical, social and cognitive skills as they engage in these events as if 

they were real. 

Children possess a natural curiosity. They, explore, learn and make sense out of their environment 

by playing. As children play they learn new skills that support help them have success in school and 

foster a lifelong love for learning.  
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Benefits of play 
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• Children talk to themselves or each other.

• Language is learnt best in social settings.Language

• Negotiating and resolving conflict.

• Cooperating & following rules.

• Taking turns & sharing.

• Talking and listening skills. Having friends means taking time 
to talk and listen. But we won't have friend if we talk too much 
or not at all.

• Collaboration as part of a team, perhaps by building 
something as part of a group.

• Learning to accept different opinions and people.

• Learning how to lose and win.

• Creating and maintaining friendships.

Social

• Develop fine motor physical skills (small movements) e.g. 
threading beads, using a puzzle or holding a crayon, using a 
glue stick, using scissors.

• Develop gross motor phyical skills (large movements) e.g. 
jumping, dodging, skipping, running.

• Develop coordination, balance, endurance, flexibility.

Physical

• Planning what to do next. 'I'm going to build a castle then I'm 
going to build a road.'

• Taking risks, trying lots of different things.

• Creating and solving problems.

• Manipulating cause and effect relations. For example when I 
add water to sand, the sand changes. When I put a rock in 
water it sinks, but a straw floats.

Thinking

• Learn to react appropriately to emotions and actions. If I 
punch someone because he took something of mine, and he 
punches back, we will keep fighting. Instead it is better to cry 
and tell them I'm hurt. 'Hands are for helping and not for 
hurting'.

• Become aware of their own feelings and feelings of others.

• Learn appropriate ways of expressing emotions.

• Discover ways of processing different feelings.

• Improves sense of accomplishment.

• Improves self esteem and confidence.

Emotional 

• Innovating.

• Inventing.

• Flexibility.

• Imagination.

Creativity
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How much should children play each day at school?  
How much time should each child spend doing free choice play, where they get to choose to do 

what they want to do? 

Discuss 

1. How much time should a child aged between 0-2 play each day?  

2. How much time should a child aged between 3-4 play each day? 

3. How much time should a child aged between 5-6 play each day?  

4. How much time should a child aged between 7-8 play each day?  

Recommended play per day at school 

 

Research shows it is best to have blocks of play that are at least 30 minutes long. This means 

children have time to become involved in more complex, productive play activities.  

Shorter play periods reduce the amount and maturity of children's play. Important benefits of play 

such as persistence, negotiation, problem-solving, planning, and cooperation are lost. 

Stages of Play 
Discuss 

1) How do you think children first start to play?  

2) How do you think play changes from 0-8 years of age?  

 As children progress from 0-8 years of age the move through from Solitary Play to Competitive Play.  

7-8

45min-1hr

5-6 years old

1.5-2 hours a day

3-4 years old

6-8 hours a day

0-2 years old

All day
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The difference between solitary play and onlooker play is children start to take notice of each other 

in onlooker play. 

The difference between onlooker play and parallel play is that in parallel play children start to copy 

one another. 

The difference between parallel play and associative play is that in associative play children start to 

take part in each other's activities. 

The difference between associative play and cooperative play is that in cooperative play children are 

playing with the same activity. 

The difference between cooperative play and competitive play is that in competitive play children 

are now playing the same activities in a competitive way. 

Discuss 

Can you think of examples when you have seen children participate in these different stages of play?  

Role of the teacher in play 
Discuss 

While children are engaged in purposeful play what do you think the teacher does? 

Some suggestions of different roles the teacher can assume follow. 

1. Facilitator 

During play time the teacher should facilitate the play experience for the students. The teacher 

shouldn’t dominate or be absent during this time but helps support the process of exploration as 

children play. 

It is important that children remain the decision-makers during play, choosing what and where to 

play, choosing roles for each player, and choosing how play will proceed. 

Solitary Play

Children 
play alone 
and keep 
themselves 
busy.

Onlooker 
Play:

Children 
watch other 
children play 
but don't 
participate. 
Children do 
different 
activities 
side by side.

Parallel Play 

Children 
play beside 
each other 
doing 
separate 
activities but 
mimic each 
others play.

Associative 
Play

Children 
play 
separately 
but part-
take in each 
others play.

This is when 
friendships 
begin.

Cooperative 
Play

Children 
participate 
in a play 
activity 
together 
reaching a 
shared 
purpose.

Competitive 
Play
This is 
between the 
ages of 6 
and 8 where 
students 
start to 
engage in 
competition.
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Here are some ways you might facilitate children’s play: 

• Encourage students to ask questions and explore the answers by observing, planning and trying 

new things. 

• Encourage children's independence and curiosity. 

• Sit alongside children, imitate what they are doing and then slowly model a different way of 

doing something beside them. 

• Occasionally, some children may need help to join in with others playing or resolve conflicts, if 

students cannot resolve them on their own. 

• Encourage children to have fun with their peers while playing. 

• Introduce a topic and then encourage children to play about that topic. 

2. Making observations 

Regular daily observations help you to know how children are developing.  

We suggest you have a book (carnet) for every student to make notes in. For example you would 

write if a student was withdrawing from play, or they are really interested in building or colouring, or 

can cut really well.  

You might like to make notes about the following things: 

• Creativity. 

• Cooperativeness. 

• Defiance. 

• Natural inclinations towards certain play activities. 

• Any unusual or unsettling behaviour. 

• Suspected sight or hearing difficulties. 

• Positive or negative social interactions. 

• Special abilities. 

• Problem solving abilities. 

These notes can be used to: 

• Identify children with learning difficulties. 

• Plan future play experiences based on the success or interest of children. 

• Evaluate the benefits of play materials. 

• Determine areas of strength and weakness for individual children. 

• Reporting relevant information to parents. 

• Monitor and check children’s progress. 

• Pass information onto the student's next teacher 

3. Providing engaging activities 

Research indicates that children learn best in an environment that allows them to explore, discover, 

and play. Their questions and attempts to find answers should be valued. Think about what is 

interesting to students and set up activities around their natural curiosities e.g. rocks, leaves, shells, 

sand, playing with water etc. 

Some helpful questions to consider when choosing play activities: 

• Does this activity build on something the children already know so they can experience success? 
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• Will it challenge the children to learn new skills without frustrating them? 

• Does the activity involve something that interests them? 

• Does it introduce the children to something new and different? 

• Does this activity take advantage of the way different children like to learn? 

• Does it help the children discover a new way of learning? 

4. Maintaining a safe environment 

You will need to talk to children regularly about the appropriate use of materials, the safe number of 

participants on each piece of equipment, taking turns, sharing, and cleaning up. These discussions 

need to be repeated because some children need frequent reminders about rules.  

You should also consider the safety of the activities the children take part in. Some things to 

consider: 

• Are there any sharp objects or edges? 

• Are there any harmful chemicals? 

• Is the play area free from harmful creatures such as fleas or rats? 

• Are the things that children sit on or walk or jump on stable? 

• Is there anything that could fall on the children? 

• Is there an easy access for strangers to play area? 

• Is the area clean? 

• Do children wash their hands regularly to prevent germs spreading? 

Discuss 

What are some hazards in your school inside and outside that you can think of? 

Toys 
Discuss 

What are some toys you loved to play with when you were younger? What kinds of toys and games 

do you see young children playing? 

The best kind of toy is something you can use in many different ways by using your imagination. 

Many toys can be found in nature such as leaves, trees, rocks, shells, water and sand. Toys might be 

recycled materials such as tyres, cardboard boxes, plastic bottles etc.  

A toy is anything you can play with.  

Discuss 

What are all the different ways a tyre, a cloth or a cardboard box could be used to play with? 

Some everyday materials and how they could be used as a toy: 

Material How it can be used as a toy 

Cardboard boxes or tubes 

 

• Used with sand to fill and empty. 

• Used with blocks to build something. 

• Used to roll cars, marbles or balls down 

• Used to decorate and paint. 

• Used with drama as a house or rocket ship etc. 
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Steering wheels, car parts • Used with drama for a car. 

• Used for a game outside. 

• Used in construction to build things with. 

Plates, spoons, forks, pots, 

pans, bowls etc. 

• Used for drama in a house keeping area to pretend to cook or clean. 

• Encourages children to talk about cooking, hygiene and safety in the 

kitchen. 

Flat pieces of wood • Used to jump or balance on. 

• Used as a ramp for things to go up and down. 

• Used as a pretend road. 

Scrap materials • Used with craft so children can make creative artworks by gluing in 

onto something. 

Clear plastic bottles • Used to store sand. 

• Used as a shaker with rice, beans, rocks inside for music. 

• Used as a ball to kick around on the floor. 

• Used with water for filling and emptying exploring capacity of 

containers. 

Large blankets or sheets • Used to create a costume for dramatic play. 

• Used as a roof for a pretend house. 

• Used as pretend curtains for a stage or puppet show. 

• Used for children to sit on. 

• Used as something to paint on as a big group, decorate and hang up. 

Pillows • Used for a quiet space to sit on and read books. 

Tires • Used to make an obstacle course that children have to jump through 

walk, crawl or roll over. 

• Used to roll around outside. 

• Used to fill with sand for a sand pit. 

• Used to fill with soil to plant a tree. 

Logs or branches etc. • Use with water to explore sinking and floating objects 

• Used for outside play to sit on or balance on 

Plastic tubes • Used with sand, water and soil to explore flow of materials through 

tubes 

Different kinds of play 
Children’s play can be categorised into different groups based upon what the children are playing 

with during that kind of play or what the children are doing during that kind of play.  

For example, one category of play is called water play. This is because the children are playing with 

water.  

Another category of play is called dramatic or imaginative play. This is because the children are being 

dramatic and imaginative pretending they are different people or things.  

Discuss 

What are all the different categories of play that you think might exist? 
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Some types of play: 

 

Type of 

Play 

What you might do How It Benefits Children Materials That Could 

Be Used 

Water Play • Explore concept of 
capacity of long tall 
containers in comparison 
to short fat containers. 

• Explore floating and 
sinking. 

• Explore water being 
absorbed into soil, 
sponges or towels. 

• Investigate the role of 
water for plant growth. 

• Explore use as a cleaning 
agent with soap. 

• Building little pools or 

water fountains using 

water and rocks. 

• Explore new language such as: 

freezes, warm, cold, hot, steam, 

vapour, fog, mist, dew, rain, snow, 

hail, frost, heavy, light, dissolve, wash, 

rinse, clean, drink, boil, cook, spray, 

squirt, bubble, catch, ocean, river, 

lake, sea, fishing, sink, float, pour, fill 

empty, overflow, fountain, flowing, 

absorb etc. 

• Encourages social interactions 

• Is adaptable to real-life concepts like 

cooking, cleaning, farming etc. 

• Therapeutic effect on children as 

touching water can relax them. 

• Empty containers 

of different sizes. 

• Rocks and little 

sticks. 

• Sponges. 

• Soil. 

• Plants, seeds or 

trees. 

• Shovel. 

• Soap. 

• Towels. 

• Spray or squirt 

bottles. 

 

Sand Play • Compare similarities and 

differences in texture of 

sands. 

• Explore how sand holds 

heat when hot or cold. 

• Explore new language e.g. trickling, 

patting, digging, poking, filling, 

emptying, scooping, covering, 

pushing, drawing, rough, heavy, light, 

measure, more, less etc. 

• Sand. 

• Different kinds of 

sand from different 

places. 

• Water. 

Types of Play

Water Play Sand or Dirt Play

Experiemental or 
Scientific Play

Dramatic or 
Imaginative Play

Musical or Dance 
Play

Movement Play
Competitive or 

Game Play

Construction/ Block 
Play

Creative Play

Lietracy Play

Mathematical Play
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Type of 

Play 

What you might do How It Benefits Children Materials That Could 

Be Used 

• Explore why sand can be 

different colours. 

• Add water to sand to 

explore how its 

properties change. Wet 

sand and dry sand can do 

different things. 

• Explore heavy and light 

with different amounts 

of sand. 

• Therapeutic effect on children as 

drawing pictures in dry sand with 

their fingers can relax them. 

• Empty containers 

of different sizes. 

• Shovel. 

Experiment

al or 

Scientific 

Play 

• Learn about nature 

through collecting 

different leaves, bark, 

sticks, shells, rocks etc. 

• Monitor the growth of 

plants. 

• Take care of a class 

animal. 

• Visit a farm. 

• Watch what happens to 

food when left out for a 

long time. 

• Watch what happens to 

leaves on trees over the 

year, and draw pictures 

of how they change. 

• Watch what local farmers 

grow over the year. Draw 

how it looks at different 

times of the year. 

 

• Explore new language e.g. trickling, 

patting, digging, poking, filling, 

emptying, scooping, covering, 

pushing, drawing, rough, heavy, light, 

measure, more, less etc. 

• Focuses children on the world around 

them. 

• Develops their ability to notice 

details.  

• Heightens their skills of observation 

as they watch nature around them. 

• Encourages children to be curious and 

ask questions to make new 

discoveries. 

• Explore cause and effect 

relationships. 

• Investigate changes in nature and our 

bodies. 

• Encouraging making and testing of 

predictions or ideas. 

• Promotes ability to make inferences ‘I 

think that… because…’  

• Helps children make logical 

connections. 

• Fosters learning by trying things in 

new ways. 

• Pencil. 

• Note pad to make 

drawing of 

observations over 

time e.g. rice fields 

at different times 

of the year. 

• Items found in 

nature. 

Dramatic 

or 

Imaginativ

e Play 

• Explore new roles 

through pretending to 

take on another person's 

job e.g. doctor, 

hairdresser, mechanic.  

• Set up a pretend kitchen 

• Encourages problem solving. 

• Promotes communication, 

cooperation, sharing, turn –taking etc. 

as children take turns to act out 

things. 

• Supports language development as 

• Furniture. 

• Clothes. 

• Bags. 

• Hats. 

• Puppets. 

• Dolls. 
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Type of 

Play 

What you might do How It Benefits Children Materials That Could 

Be Used 

so students can pretend 

to cook and clean. 

• Act out a story that they 

know or have made up. 

• Pretend to look after a 

baby using a doll. 

 

children need to use their, words, 

bodies and facial expressions to 

communicate meaning. 

• Develops self-confidence in own 

ability to imagine and act. 

• Develops self control and patience. 

• Helps distinguish fantasy from real life 

events. 

• Promotes empathy and perspective 

taking as children adopt new roles. 

• Promotes creativity, as children have 

to imagine a hairbrush is a 

microphone or a sheet is a fancy dress 

etc. 

• Enables children to express emotions 

and feelings in a safe space by 

pretending to be someone else. 

• Encourages children to be resourceful 

and make use of things in different 

ways. 

• Tools. 

• Sheets. 

• Music. 

• Anything can be 

used as a 

substitute for a real 

life object. 

Musical 

and Dance 

Play 

• Give students shakers 
(rice or beans in a plastic 
bottle) to shake to music 
or songs. 

• Give students items they 
can use as drums to tap 
out a rhythm, e.g. pots, 
pans, plastic bottles, 
boxes, desk tops. 

• Give students fabric or 
ribbons to wave around 
to music as they dance. 

• Play music and ask 
students to move or 
dance with the music. 

• Play quiet music. Ask 
students to listen and 
draw a picture that goes 
with the music. 

• Explore new language e.g. high, low, 

soft, loud, long sound, short sound, 

happy song, sad song, fast, slow, 

upbeat, harmony, melody, volume, 

pitch, duration, tempo, instruments, 

singing, percussion etc. 

• Enables children to express emotions 

and feelings in a safe space through 

playing music to suit their mood and 

dancing to it. 

• Encourages children to be resourceful 

and make use of things in different 

ways to make instruments and sound 

effects. 

• Encourages creativity using dancing 

and movement to imitate the sound 

in the music. 

• Therapeutic effect on children as 

listening to music or moving along to 

music can help children fall asleep or 

relax if they are upset.  

• Can be a great distraction to sing a 

• Sticks. 

• Shakers. 

• Pots. 

• Pans. 

• Music. 

• Voices. 

• Pretend 

microphones. 
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Type of 

Play 

What you might do How It Benefits Children Materials That Could 

Be Used 

song with children or do a dance 

together as a group. 

• Heightens children’s listening skills 

and attention to details in music e.g. 

listening for different instruments 

sounds in a song. 

Movement 

Play 

• Build coordinating 

through catching and 

throwing a ball. 

• Encourages perseverance 

and endurance by playing 

racing games. 

• Strengthen muscles 

through climbing, 

jumping, skipping, 

hopping, riding, running 

etc. 

 

• Explore new language 

• Increases physical flexibility as they 

use their bodies in new ways e.g. 

rolling, stretching high and low etc. 

• Teaches teamwork and cooperation 

with other players using the same 

space or equipment. 

• Safe space to run, 

climb a tree etc. 

• Balls. 

• Bats. 

• Riding toys. 

• Skipping ropes. 

• Ladders. 

• Stairs. 

• Ramps.  

Constructio

n or Block 

Play 

Build miniature houses, 
bikes, hospitals, farms 
etc. 
 
 

• Encourages planning ideas and 

problem solving while children build. 

• Grows spatial awareness and 

understand of how space can be used 

best e.g. going sideways, up, over or 

under when building. 

• Develops skills in matching, sorting, 

balancing and stabilizing as children 

sort through different objects. 

• Promotes social interactions and 

cooperation with other children 

building with them. 

• Encourages growth of concepts to do 

with size, shape and colours as blocks 

are selected for use. 

• Cardboard boxes. 

• Wooden blocks of 

different sizes. 

• Plastic blocks of 

different sizes. 

• Lego. 

• Small sticks. 

• Dice. 

• Straws. 

• Anything that can 

be put together to 

build something. 

Creative 

Play 

• Create an artwork. 

• Create a flower, 
butterfly, dragon etc. 

• Draw pictures. 

• Paint pictures. 

• Use clay to make 
sculptures. 

• Use fabric to make or 
decorate things. 
 

• Improves ability to cut things using 

scissors and glue sticks. 

• Improves communication skills as 

children use paint, drawings, and 

sculptures to communicate feelings or 

a message. 

• Encourages abstract thinking. As 

children create they think of new 

ways to represent something. 

• Toothbrushes, 

sticks, string, 

brushes used with 

paint. 

• Potato or other 

vegetables cut in 

half used as a 

stamp for printing. 

• Paper. 
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Type of 

Play 

What you might do How It Benefits Children Materials That Could 

Be Used 

• Promotes observational and critical 

thinking as children problem solve 

when composing an artwork. 

• Tissues. 

• Newspapers. 

• Cardboard. 

Literacy 

Play 

• Provide cards with letters 
of the alphabet on (one 
card per letter). Draw 
onto paper, the ground, 
air or hand etc. 

• Have a quiet space for 
looking through books 
and writing and drawing 
pictures. 

• Have story time. 

• Improves hand and eye coordination 

when drawing or writing. 

• Supports the value of quiet activities 

as well as loud ones. 

• Develops children's independence as 

they research and find information. 

• Exposes children to different 

mediums for communication such as 

writing. 

• Develops skills such as holding a book 

the right ways around, learning the 

direction of words from left to right 

on the page etc. 

• Develops visual tracking skills as 

students make word to word matches 

when pretend reading. 

• Assists students in learning to hold a 

pencil, how to apply pressure onto a 

page when writing, attempting to 

form letters to represent sounds. 

• Books. 

• Pens. 

• Paper. 

• Letter Posters. 

• Word posters. 

• Dictionary. 

• Magazine. 

• Newspapers. 

• Crayons. 

Mathemati

cal Play 

• Discuss shopping and 

adding numbers. 

• Discuss how to buy 

vegetables based on how 

heavy they are. 

• Measure how tall or 

short someone is using 

string. 

• Feel the weight of 

different items using 

hands as a scale. 

• Encourages talking about different 

numbers of legs or fingers of different 

animals and adding them together in 

different ways e.g. duck legs + Zebu 

Legs = 6 legs. 2 ducks + 2 Zebu Legs = 

12 legs. 

• Builds number sense by counting 

beads on a string one by one, or 

counting backwards using beads along 

a string. 

• Develops understanding of digits used 

to represent number of items in a 

group. 

• Dice. 

• Cards. 

• Dominoes. 

• Clocks. 

• Pretend money. 

• String. 

• Counters (rocks, 

plastic lids, etc.) 

• Fingers and toes. 

• Abacus. 

• Shapes. 

• Pegs. 

• Beads. 

 

  



Modern preschool and primary teaching  Lara Dikha 

67 
 

You could lay out your classroom with different 'zones' around the classroom so children can go and 

play in a variety of areas. In each area you can place items from each of the categories above. One 

way you could do this is: 

Water play  Sand play area  Experimental play  Drama area 

area      area 

          Music and dance  

          area 

Classroom 

          Construction area 

 

Creative play    Literacy play    Mathematical play 

area     area     area 

Activity 
Divide an A4 page into 4 quarters and do the following activities in each quarter: 

Draw two things from this chapter you will use in 
your class. 
 
 
 
 
 
 

Write two things from this chapter you will use 
in your class. 

Write two things you found interesting that you 
learnt. 
 
 
 
 
 
 
 
 

Write two questions you have about this topic. 
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5. Phonics for language beginners 
Authors: Emma Stewart, Robert MacGregor, Liliannah Rajaofera 

Introduction 
Often reading is taught by teaching the letters of the alphabet. Phonics however teaches the sounds 

of the language. It then connects the sounds of the language with the written representations. 

For example the French word 'préférentielle' has 4 different 'e' sounds: 

'é', 'e', 'ie' and silent 'e'. 

For those learning to read a mother tongue, phonics connects the sounds students are familiar with 

letters, and eventually compile those letters into words and sentences. 

For those learning a second tongue, phonics teaches both the sounds of the new language, how to 

connect the sounds to letters, and eventually how to compile the sounds into words and sentences. 

In Madagascar, as Malagasy pronunciation is relatively straightforward, the current system of 

teaching letters can be improved with some of the activities suggested in this document. 

However for French and English teaching Phonics could make a big difference. 

Phonics gives reading success very quickly. There are many phrases and sentences that can be made 

after learning only a few sounds. Go as fast as is right for your class! You do not need to go as slow 

as the scheme of work if your class are reading well... 

Phonics is not about learning the alphabet. The letter names are different to the sounds the letters 

make - this is all about teaching the letter sounds. At some point in the phonics programme you will 

teach the letter names, but not initially. 

Each sound in phonics has an action that goes with it. This makes learning fun for children, and 

learning the action also helps the students learn the words. 

How does Phonics work? 
1) Every sound has an action connected to it. The action sounds a bit like the sound. Actions should 

be the same across languages if the sound is the same. 

 For example in English: 

     's'  has the action of a snake movement 

     't' has the action of a can of soda being opened. 

In French: 

    'oh': Put hand over mouth as if you have done something wrong and say oh! 
    'n': Wag finger in disapproval. 

 

2) As well as new sounds being taught, sounds are combined quickly into words and phrases. For 

example after learning 6 sounds in English students can read and say: 

 An ant in a pan. 
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And after 5 French sounds: 

 La banane 

 

3) A wide variety of active activities take place in classes. One simple way of teaching Phonics is to 

divide a 1 hour lesson into 6, 10 minute parts. 

Template for a 1 hour phonics lesson 
You might replace the 'lecture' (reading) and 'écriture' (writing) lessons in your curriculum with 

phonics lessons. This part will describe how you could use one hour of teaching. 

We will split the hour into 6, 10 minute parts. 

For the example lesson we will be teaching English. We assume students can say the sounds: 'a', 't', 

'p', 'n' and 'i'. Today we will be learning the sound 's' 

Part 1: Revise sounds and actions, introduce new ones (10 minutes) 

Spend 5 minutes reviewing the actions for the sounds students already know: 

 'a': Action: Wiggle fingers above elbow as if ants crawling on you and say 'a' 

 't': Action: Make gesture of opening can of soda and say 't'. 

 'p': Action: Pretend to blow out candles, and say 'p'. 

 'n': Action: Wagging finger to tell someone off. 

 'i': Action: Pretend to be a mouse by wriggling fingers at end of nose and squeak 'i i i'. 

Then spend 5 minutes introducing the new sound 's'. Make sure individual students can say it 

correctly. Some sounds will be easy for students; others will take many lessons to get right! You 

might teach students how to write the letter as well. 

Notes: 

You might cover 4 sounds a week if you have 1 hour/day teaching phonics and your students are 5-6 

years old. Once a week revise everything learnt, sounds covered and tricky words. 

With very able students you could also teach letter names along with the letters.  

Use the order of sound teaching in the appendix to help you choose what order to teach sounds. 

Following this order allows you to teach words quickly. Do not start at 'a' and work through the 

alphabet. 

Use the actions in the appendix to help you choose what gesture goes with each sound. 

Part 2: Blending sounds (10 minutes) 

Spend 10 minutes blending (combining) different sounds, for example: 

  'pa'   'ass'   'pass'    'sn'   'ip'   'snip'   'an'   'nt'   'ant'   

You should get students to say the different blends as a class and in groups. If students can blend the 

sounds correctly they should be able to say the words later. 

Part 3: Reading sentences (10 minutes) 

Phonics gets children reading sentences very quickly, after a few weeks of language learning. 
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Choose a sentence or two using the sounds and blends children know. Write the sentence on the 

board with a picture of what is happening so children can visualise what the sentence means. You 

might also connect the sentence with their mother tongue if necessary. 

 Reading a sentence: 

'pass an ant.'  [here we need pictures of people doing these things - passing an ant; putting 

an ant in a pan; papa who is an ant] 

'an ant is in a pan.' 

 

In the examples we use lower case letters because capital letters have not been taught. Later you 

might point out capital letters and punctuation in the sentences. 

Part 4: Active practise (10 minutes) 

There are many different things you can do here. Some ideas follow: 

Idea 1: Word Building 

Have envelopes which have cards containing all the sounds the students have learnt so far. One 

envelope per child/group/pair. 

Ask questions like: 

• Show me 'p' or 'a' or 'n'. Use the letter sound, not the name when saying the letter. Once 

students have learnt letter names you could use either the sound or the name. Small 

children can find this a hard activity to understand - I've seen whole classes holding up ALL 

their letters...they don't understand quite what is going on. Demonstrate what they have to 

do first, so they are all clear on what they are expected to do. Stop the activity if it doesn't 

work; try it again another day. Also explain importance of looking after the letters. 

• Make 'pan' with the letters in the envelope and show me.  

• Make 'nap' with the letters in the envelope and show me. 

You can scaffold (help the children) by drawing the cards on the board and helping them out with 

the first letter: 

P   

Once children have learnt to write the letters you could do this activity using slates. 

Idea 2: 

Using slates, do a dictation. Do this once a week.  

Idea 3: 

Ask students to identify rhyming words. Write the word 'at' on the board and ask students to add 

sounds to make other words that rhyme (e.g. 'sat',  'pat' etc...) 

Very good for dyslexic children as blending sounds helps them. 

Idea 4:  

In books, give students ten questions, getting harder: 

1. Write sound 'a' 
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2. Write sound 't' 

3. Write 'at' 

4. Write ... 

... 

10. Write 'A cat sat on a mat' - a whole sentence. 

 

These questions are differentiated, do not expect all students to work out every question. You could 

then have students peer mark, or mark it yourself.  

Notes: 

Try and do an activity from each idea once a week. 

Part 5: Written activity (10 min) 

A written activity using the phonics students learnt today and other phonics they know. Some ideas 

(you will need more examples in any activity to make it last 10 minutes): 

Teaching how to write individual letters 

When teaching a young child to write a letter, they will not immediately be able to write small 

letters like adults. For some students it may take them a number of years at school before they can 

write small letters.  

When teaching writing we suggest the following progression: 

1. Write the letters in the air, as large as they can.  

2. If you have a sandy yard, go outside and write the letters in the sand, as large as possible. 

3. Write the letters as large as they can on a slate. 

4. Write letters smaller on a slate. 

5. Write letters large in their exercise books. 

6. Write letters small in their exercise books. 

Some students will take longer than others to be able to write small letters. Give those who struggle 

paper with lines far apart to write on. Malagasy exercise books are difficult for small children to 

write in. 

As writing requires excellent hand control, children need to play using their hands before they can 

write successfully. For this reason play must be part of pre-writing activities. 

Matching words to pictures - draw a line from the picture to the word 

                                             

Ant         Cat                             Mat 

 

Writing sounds under a picture 
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        _og 

Again you will need more than one picture! 

Drawing pictures for a sound. 

Draw pictures of things that have the 'n' sound in. 

Matching pictures to the initial sounds 

Matching capital to small letters.  

Match the capitals to small letters - draw a line from the capital to the small letter: 

 A    i 

 G    p 

 P    b 

 I    g 

 B    a 

Practising tricky words 

Getting students to work on writing tricky words.  

Part 6: Grammar (10 min) 

Spend some time working on grammar. Some ideas: 

Show the children a sentence. For example 'The ant is on the tin.' Point out the capital T at the start 

of the sentence and the full stop at the end. Clean the sentence off the board. 

Make A5 papers with each word and punctuation mark: 

The ant is on the tin . 
 
 

Then get children to hold a piece of string across the classroom. Fold each piece of paper in half and 

hang it over the line, in the incorrect order. Then the students have to arrange the words to make 

the sentence. Get children to come and build the sentence. You could ask questions like 'Why did 

you choose 'The' instead of 'the'. (Answer: The first letter is capitalised at the start of a sentence). 

Choose your sentences carefully to try and illustrate some point. 
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You could do the same thing in groups or individually. Give each child/group cards to sort out. 

Summary 
Phonics is a way of teaching language by teaching sounds. It will enable children to learn to read 

quickly and effectively. 

Try replacing your ecriture and lecture lessons with Phonics lessons. Use the ideas above in your 

lessons to make them more effective.  

The above ideas are not comprehensive. In particular I have not focused on teaching children letter 

formation, which seems to be taught well in Madagascar. 

Appendix 1 English: Order of sound teaching and actions 
This section tells you what order you will teach the sounds in. Expect to each about 4 sounds a week 

to 5-6 year olds. 

This list may not be totally comprehensive. Remember you are teaching the letter sounds, not the 

letter names initially.  

It also includes actions for each sound. 

(Letters in brackets are the international phonic alphabet symbols, used in dictionaries) 

Group 1:  

s (s) Make snake winding gesture with hand and say sssssssssss.  

a (æ) Wiggle fingers above elbow as if ants crawling on you and say a, a, a. 

t (t) Make gesture of opening can of soda and say 't'. 

i (ɪ) Pretend to be a mouse by wriggling fingers at end of nose and squeak i, i, i. 

p (p) Pretend to puff out candles and say p, p, p. 

n (n) Make a noise, as if you are a plane – hold arms out and say nnnnnn. 

Some words: pin, pit, sit, sat, pat, pan, tap, ant, ten. 

Sentence: An ant in a pan.  

Group 2: 

c k (k) Bring fist close to the mouth and pretend you are coughing (=mikohaka). 

e (e) Pretend to tap an egg on the side of a pan and crack it into the pan, saying eh, eh, eh. 

h (h) Hold hand in front of mouth panting as if you are shaking out of breath and say h, h, h 

r  (r) Pretend to be a puppy holding a piece of rag, shaking head from side to side, and say rrrrrr. 

m (m) Rub tummy as if seeing tasty food and say mmmmmm. 

d (d) Beat hands up and down as if playing a drum and say d, d, d. 

Some words: cat, pet, hat, map, sad, man, can, rat, mat, kid, pen, men, kiss, hen. 

Sentences: A cat in a hat. A sad man. A hen can peck. Kiss an ant.  

Group 3: 

g (g) Raise glass for gulping milk. 

o (ɒ) Fan yourself as if it was very hot. 
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u (ʌ) Pretend to be putting up an umbrella and say u, u, u. 

l (l) Pretend to lick a lollipop and say l, l, l, l, l, l. 

f (f) Let hands gently come together as if toy fish deflating, and say f, f, f, f, f, f. 

b (b) Pretend to hit a ball with a bat and say b, b, b. 

Some words: leg, dog, run, fun, bit, hit, mud, sun, carrot, rocket, sunset, pocket, ticket, ball. 

Sentences: Rats on a sack. An egg in an egg cup. A big cat and a fat rat. A red lollipop. 

Group 4: 

ai (eɪ)  Jump and wave as if you are trying to call someone and say ai, ai, ai.  

j (dʒ)  Pretend to hold a glass of juice and drink it from a straw. 

oa (oʊ)  Bring hand over mouth as if you have done something wrong and say oh! 

ie (aɪ)  React as if someone hit you and say “ie”. 

ee/ea (i)   Smiley face - open mouth in wide smile and bring hands in front of face and move as 

if pulling smile wider and say 'i' OR Put hands on head as if ears on a donkey and say 

eeyore, eeyore (donkey sound). 

ow (aʊ)  Pretend to pinch yourself and say 'ow' 

Some words: rain, jug, coat, my, spy, hear, fear, afraid, now, cow, town. 

Sentences: A cow in a town. I am afraid. My red coat. I see a goat. I can bake a pie today. 

Group 5: 

z (z)  Put arms out at sides and pretend to be a bee, saying zzzzzz. 

w/wh (w) Blow on to open hand, as if you are the wind, and say wh, wh, wh. 

ng (ŋ) Imagine you are a weightlifter, and pretend to lift a heavy weight above your head, 

saying ng… 

v (v)  Pretend to be holding the steering wheel of a van and say vvvvvv. 

oo/ue (uː) Move head back and forth as if it is the cuckoo in a cuckoo clock, saying u, oo; u, oo 

(Little and long oo) 

al (ɔː)  walking action. 

Some words: buzz, zigzag, win, web, van, king, ring, sing, food, good, zoo, moon, ball, talk. 

Sentences: Will a pen fit in a can? Has a cat got a web? Can a van go up a hill? I like to sing. A wet ball 

in a zoo. 

Group 6: 

y (j)  Pretend to be eating a yoghurt and say y, y, y. 

x (ks)  Pretend  you are sawing wood and say ks, ksks. 

ch (tʃ)  Move arms at sides as if you are a train and say ch, ch, ch. 

sh (ʃ)  Place index finger of lips and say sh sh sh. 

th (θ) th (ð)       Pretend to be naughty clowns and stick out tongue a little for the th, and further for 

the th sounds. There are two similar sounds: this and thumb. 

Some words:  yell, yap, taxi, six, box, chicken, chip, shop, ship, fish, the, this, with, thin, thick, bath. 

Sentences:  I am in such a rush to get to the shops. A man is rich if he has lots of cash. Natasha 
sang six songs to me. The ship hit the rocks. This is a good shop for yam chips. 
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Group 7:  

qu (kw)  Make a duck´s beak with your hands and say qu, qu, qu. 

oi (ɔɪ)  Cup hands around mouth and shout to another boat saying oi! Ship ahoy! 

er (ər)  Roll hands over each other like a mixer (blender) and say er er er. 

ar (ɑr)  Open mouth wide and say ah.  

Some words:  queen, oil, coin, poison, father, better, ladder, star, jar, market, bark, farmer. 

Sentences: The farmer got up at six because the queen will visit her farm. The water is boiling. 

Palm oil in a jar. 

Group 8:  

Combinations of consonants: nk, bl, cl, fl, gl, pl, sl, br, cr, dr, fr, gr, pr, scr, sc, sk, sch, scr, sn, sb, sp, 

sph, spl, spr, str, tr, thr. 

Some words: think, thank, black, blink, clown, clock, fly, glue, slow, bring, cry, dry, frog, green, pray, 

screen, scale, snow, spoon, sphere, spray, strong, train, throne. 

Sentences: I think snow and rain are part of our winter weather. You can see clowns at a circus. The 

black puppy was very playful. 

Group 9:  

Magic e, where the e at the end changes sound of an earlier letter 'a' or ‘i’.  

Some words: pal/pale, mat/mate, hat/hate/win/wine. 

Sentence: I hate this red hat. We ate at 7. 

Appendix 2 French: Order of sound teaching and actions 
This section tells you what order you will teach the sounds in. You can expect to teach 4 sounds in 5 
hours of teaching if your students are about 5 years old. This is not teaching the alphabet. It teaches 
the sound the letters make. 
 
It also includes actions for each sound. 
 
At each level, try and find as many words as you can using the sounds that have been learnt, and 
when you can form sentences. Some suggested words have been chosen using sounds that have 
been taught so far. 
 
In french there are many combinations of letters and combinations of letters that make a certain 
sound. For the sound 'eu' I write the letters that make the sound in brackets after: eu (e, eu, oeu). 
 
(Letters in brackets are the international phonic alphabet symbols, used in dictionaries) 

Group 1: 
a/â/à (a) Pretend you are suprised and happy and say “ah!”. 

b (b)  Hold an imaginary bat and swing it to hit a ball. 

c (k)  Crow like a rooster and say “cocorico”. 

n (n)  Wag finger as if reprimanding someone.  

l (l)  Pretend to lick a lollipop . 

s (s)  Make snake gesture with hand. 
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Some words: lac, sac, âne, ananas, balle, banane, la  

Phrases: La banane, la balle, l’ananas, l’âne 

Group 2:  
d (d)  make slow drumming motion with each arm. 

f (f)  bring hands together slowly from either side demonstrating a ballon deflating, or a 
puffer fish. 

e/eu/oe/oeu (ə) Hold fingers over nose and grimace as if smelling something bad 
j (ʒ) Make sweeping action with one arm across body as if moto is passing at speed. 

Some words: de, je, feu, bleu, oeufs, salle du classe, le, noeud, plage, nuage 
Phrases: La salle de classe, le noeud bleu. 

Group 3: 
Au/eau/o/ô (o) Make shocked face and bring hands to mouth 

t (t)  Make action of can of soda being opened 

Some words: auto, jaune, taupe, eau, bateau, cadeau, tableau, gros, tôt, beau 
Phrases: Le bateau jaune, le beau cadeau. 

Group 4:  
y (j) Lift hand in scooping motion towards mouth as if eating a spoon of yoghurt 

m Rub stomach with a look of content  

 
Silent letters at the end of words: d, p, s, t, x (no actions!) 

Some words: d'accord, drap, dos, pas, mot, plat, yaourt, faux 
Phrases: Le beau drap jaune. La tomate. 

Group 5:   
v (v) Make driving motion with hands on a steering wheel. 

p (p) Make action of blowing out a candle, 

ch (ʃ) Bring finger to mouth as if telling someone to be quiet. 

 
Some words: chat, chocolat, cheval, chapeau, chameau, chateau, cache-cache, cloche, vache, pâte 
Phrases: Le beau cheval, les veaux nagent.  
 
Group 6: 
r (ʀ) Pretend you are sleeping and snore (=ronfler). 

g (g)  Puff up yourself as you are fat (=gros) 

Some words: rat, robot, robe, rose, bras, gros, drôle, drapeau, caravane, beurre, plage, nuage. 
Phrases: Le gros rat. La robe rose. 
   
Group 7:  
i/ie/y (i) Open mouth in a wide smile and bring hands in front of face and move them as if 

pulling the smile wider 

ui ui (w; ɥ) Nod and say “oui”. 
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Some words: lit, gris, pie, nid, midi, tapis, stylo, piano, si, oui, nuit, bruit, puit, huile, huit, pluie, fruits, 
conduire 
 Sentence: Il y a huit stylos. 

Group 8: 
é/et/er/ey/ez/es (e) Lift arm up to side in elephant trunk motion.  

Some words: fée, dé, bébé, vélo, canapé, béret, déjeuner, papier, jockey, j'ai, princesse.  
Sentence: Le beau bébé rit.  

Group 9: 
t/th (t) Make action of can of soda being opened. 

Some words:  télé, titre, terrible, thé, théâtre, cathédrale, carotte, batterie, maths  
Sentence: La matinée a été terrible. 

Group 10:  
ou (u) move fists in front of you like a gorilla beating its chest 
ng make jumping action like kangaroo 

Some words: loup, chou, douche, coucou, hibou, kangourou, souris, couteau, poubelle, poupée, 
mangue 
Sentence: Le gros rat nous a volé la mangue. 

Group 11: 
u (y)  Make a circle with both hands and bring them near your eyes as if they were glasses 

(=lunettes). 

Some words: pull, rue, jus, lune, plume, but, sucre, bulle, salut 
Sentence: J’ai bu du jus d’ananas. 

Group 12: 
è/ê (ɛ) Point at your head (=tête). 

Some words: frère, père, mère, règle, flèche, fête, pêche, crêpe, vrai, lait, balai 
Sentence : Elle a mal à la tête. 

Group 13:   
on/om (ɔ̃) Hold fist over nose in pig snout motion 

Some words: ballon, lion, pont, cochon, bonbon, savon, compas, trompette, pompiers 
Sentence : Mon oncle est tombé de l’arbre. 

Group 14: 
an/en/am/em (ɑ̃) Dance (students do a little dance = danse) 

Some words: france, français, france, blanc, gant, maman, champion, trente, vent, dent, enfant 
Sentence : Papa a dansé, il est tombé et a perdu ses dents. 

Group 15:  
in/ain/ein/im/eim/aim (ɛ)̃ Make gesture with hand towards ear as if asking for something to be 

repeated and say “hein?” 
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Some words: vin, singe, insecte, pain, main, train, important, faim, ceinture 
Sentence : Le train part tôt le matin. 

Group 16:  
un/um(œ̃)  Show the number one with your finger and say “un”. 

Some words: brun, un, lundi, chacun, aucun, parfum 
Sentence: Un homme brun était venu lundi. 

Group 17:   
oi (wa)  Pretend you are a goose (=oie) and say oi, oi, oi 

Some words: oie, roi, trois, poire, toilettes, voiture, boisson, balançoire 
Sentence: Le roi a mangé trois poires. 

Group 18: 
que/qu/k/c(k) Wave your hand as if you are greeting someone and say “coucou”. 

Some words: chèque, banque, quai, paquet, quatre, romantique, raquette, biliothèque, coca, clé 
Sentence: Quiconque qui arrivera à finir quatre canettes de coca aura un cadeau. 

Group 19:  
s/ss/ç/ce/ci (s) Make snake gesture with hand. 

Some words: brosse, poisson, saucisson, français, leçon, garçon, citron, facile, glace, dix. 
Sentence: La qualité des sacs français surpasse ceux des Américains. 

Group 20: 
z/s (z)  move fingers above face and look up as if a fly is buzzing. 
 
Some words: gaz, zéro, onze, poison, valise, musique, oiseau, bisou, ciseaux 
Sentence: Le gaz a tué onze oiseaux.  

Group 21: 
gn (ɲ)  Bring your arms over your head and join your hands to make the shape of a 

mountain (=montagne) 

Some words: agneau, souligner, gagner, champagne, champignon, campagne, montagne, espagne, 
allemagne 

Sentence : J’ai vu des agneaux à la campagne.  

Group 22: 
y (j)  Lift hand in scooping motion towards mouth as if eating a spoon of yoghurt.  

ille/ill (ij) This is a blend of 'i' and 'y'  

Some words: fille, famille, gorille, billet, papillon, grenouille, yaourt 
Sentence : Ma famille a gagné des billets pour l’Espagne. La grenouille était couverte d’yaourt. 

Group 23:  
eille/eille/eil (ɛj)  This is a blend of 'e' from 'belle' and 'y' from 'yaourt' 

Some words: abeille, soleil, oreille, marseille, bouteille, sommeil 
Sentence: Une abeille m’a réveillé de mon sommeil. 
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Group 24:   
ail/aille (aj) This is a blend of 'a' from 'papa' and 'y' from 'yaourt'  

Some words: travail, ail, taille, paille, versailles, épouvantail 
Sentence: Il faut que j’aille au travail.  

Group 25:  
o (ɔ) Bring your hands together and rest your head on it as if you are sleeping (=dors). 

Some words: corps, sort, minimum  
Sentence : Le trésor caché contenait des tonnes d’or. 

Group 26: 

x (ks) Pretend you are sawing wood and say ks, ksks. 

Some words:  taxe, taxi 
Sentence: Les chauffeurs de taxi doivent payer une taxe. 

Appendix 3 Malagasy: Order of sound teaching and actions 

Group 1:  
a Make gesture with hand towards ear as if asking for something to be repeated and say “a?” 

o Pretend you're a ghost by making a frightening gesture and say “ooooo”. 

i/y Open mouth in a wide smile and bring hands in front of face and move them as if pulling the 

smile wider. 

m Rub tummy as if seeing tasty food and say mmmmmm.. 

s make snake winding gesture with hand and say sssssssssss. 

Few words: mama, mamy, misasa, osy, maso 

Sentence: Misasa i mama sy i soa.  

Group 2: 
e Call the person next to you and say “eh”!  

n Wag finger as if reprimanding someone.  

r Pretend you are drinking water (=rano). 

t Pretend you are spitting and say “t”. 

Few words : neny, rano, tany, roa, iray, orona. 

Sentences: Nitomany i neny. Matory i mino. 

Group 3: 
l pretend to lick a lollipop. 

d Beat hands up and down as if playing a drum. 

f bring hands together slowly from either side demonstrating a ballon deflating, or a puffer 
fish. 
v make driving motion with hands on a steering wheel and say vvvvvv. 

Few words: lelo, fo, volo, faly, kafe, lovia, vava, lalana, lolo, dada, sofina. 

Sentences: Milalao rano i vola. Maloto ny lovia. Faly i dada. 
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Group 4:  
p Pretend you are blowing a candle. 
b Hold an imaginary bat and swing it to hit a ball. 

ai/ay Hit one of your arm with your other hand, pretend it hurted you and say “ay”.  

ia Nod and say “ia”. 

Few words: bedy, biby, papay, posy, paosy, paiso. 

Sentences: Tia papay ilay biby. Bedy i Bodo. Tia paiso i dadabe.  

Group 5: 
k Bring fist close to the mouth and pretend you are coughing (=mikohaka). 

g Look up and pretend you raise a glass and gulp (=migararaka) water. 

h Hold hand in front of mouth panting as if you are shaking out of breath and say h, h, h. 

Few words: Kibo, kiraro, kapa, moka, saka, gana, gaga, gisa, gaga, harona, hala, lehilahy, vehivavy. 

Sentences: Be kibo i koto. Gaga ilay lehilahy. Mikohaka ilay vehivavy.  

Group 6: 
z Catch air with hand as if trying to catch a fly and make the sound of a fly “zzzz”. 

j Put one hand on the hip   

Few words: zaza, seza, foza, zoky, zoma, mazoto, jiro, mijoro, mijery, kajy. 

Sentences: Mihinana foza izy. Manao kajikajy i zoky. Mijery ilay jiro ilay zaza. 

Group 7: 
dr Manao toy ny feon’ny moto manao course: drrrr, drrrr... 

tr Mipaipaika tratra. 

io Manondrotondro olona na zavatra samihafa sady manao hoe « io, io... ». 

Few words: trano, maditra, tratra, solaitra, taitra, gidro, kadradraka, gadra. 

Sentences: Migadra anaty trano ilay gidro. Tratra ilay zaza maditra. Nisy kadradraka teo amin’ny 

solaitra be. 

Group 8:  
ts Pretend you are sneezing and say « ts ». 

eo A blend of “e” and “o”. 

oe A blend of “o” and “e” OR Put your hands up with an happy face and say “oeeee!!!” (=yay!!!) 

Few words : patsa, tsia, tsara, ratsy, matsiro, betsileo, teo, omeo, feo, toerana, toetra, hoe, vitsika. 

Sentences : Tsara feo ny Betsileo. Hoy izy hoe: “Matsiro ilay patsa”. Feno vitsika ilay toerana. 

Group 9: 
nt A blend of “n” and “t”. 

nd  A blend of “n” and “d “. 

ntr A blend of “n” and “tr”. 

ndr A blend of “n” and “dr”. 
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Few words: manta, fintana, tantely, antitra, fanday, tenda, ondana, mahantra, miantra, 

Andriamanitra, mahandro, havandra, tandroka, trondro. 

Sentences: Nisy fanday nandady tamin’ny tendany. Nahandro trondro i tantely. Miantra ny mahantra 

Andriamanitra. 

Group 10:  
mb  A blend of “m” and “b”. 

mp A blend of “m” and “p”. 

ao A blend of “a” and “o”. 

oa A blend of “o” and “a”. 

Few words: Vatolampy, tompo, ampaly, rahampitso, sambo, omby, kambana, sambatra, ambony, 

soavaly, voaloboka, soa, noana, sosoa, saoka, vaovao, laoka 

Sentences: Manam-bola ilay tompon’ilay omby. Tampoka ny fiavian’ilay sambo. Noana i Soa ka 

nihinana sosoa tsy misy laoka.   

Group 11: 
nk A blend of “n” and “k”. 

nj A blend of “n” and “j”. 

ng A blend of “’’n” and “g”. 

nts A blend of “n” and “ts”. 

Few words: voanjo, onja, akanjo, matanjaka, angady, angidina, tongolo, mangahazo, angano, 

antsantsa, miantsena, fantsika, antsy. 

Sentences: Mihinana saonjo sy voanjo i Fanja. Naka angady hiadiana mangahazo izy. Manonja mafy 

ilay rano misy antsantsa. Notapahiny tamin’ny antsy ilay tongolo.  



Modern preschool and primary teaching  Lara Dikha 

82 
 

6. Games for class 
The imagining game 
Show an object to the class. It could be a bottle, a box, or almost anything. The children imagine the 

object is something else and act out what the object is. E.g. a plastic bottle might be a submarine, a 

golf club or a baby cradled in arms. 

Great for growing student's imagination. 

Copy this, copy that 
Every one stands up. You make movements, and the students copy some of them. 

Say 'copy this' and move - the children should copy you. 

Say 'copy that' and move - the children should not copy you. 

Great fun and a brilliant brain break! 

Waterfall 
A great game to get class attention at any point in the day. 

Teach your class that when you say 'waterfall', the class act out a waterfall with their hands and say 

'ssssssssssshhh'! 

Body percussion 
Use different parts of your body to make a percussive rhythm of a few beats. For example 'clap clap 

click click', or tapping hands on shoulders or knees. 

You make a rhythm, then the class try to copy it. 

A great brain break. 

Singing class name 
Another great game to get class attention. 

Sing 'Kindergarten', and the class are trained to sing back 'Yes Miss Dikha'. 

The mirror game 
All stand up. Do something with your hands or body. The class should copy like a mirror. 

A great brain break. 

Drawing on back game 
Children pair up. One student draws something on the back of their partner. The partner needs to 

guess what was drawn. 

Funny walk 
Ask student to walk from one end of the room or playground to the other. They should walk in 

different ways for example: 
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• Walk like a robot 

• Walk like you are walking on clouds 

• Walk like a chicken 

• Walk like a crab 

• Walk like a penguin 

• Walk like you have a heavy ball attached to your leg 

• Walk like you are a flying bird 

• Walk like a baby 

• Walk like a clown 
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7. Five Tips for teaching the bible to children 
1. Its essential to use a children's Bible. If we use complex language in the Bible that children don't 

understand they will miss out on learning about God because it's too complex for them to 

understand. Read a little bit every day. 

2. Pick a main idea from the story. Only one idea. There is so much from every story but with 

children we don't want to overwhelm them. For example in the story of Joseph and his brothers we 

can say that 'God even works when people do the wrong thing.' 

3. When you've talked about the main idea, ask the students to pray together. This means the 

students are doing the talking not you. It's important our students know they have as much access to 

talk to God as we do. God is not interested in fancy words, he cares about our heart. 

4. My students in Australia every morning act out the story. It's their favourite part of the day. They 

walk in, I greet them and then we do the Bible story. They can't wait for it to be read and then acted 

out. It's very memorable for them to act it out. At the end of the year I say 'I can't remember who 

played Joseph', and they all know who it was. 

5. Use some creative way, e.g. a song or art, to represent the story. For example when we talk about 

the resurrection of Jesus and how he is king over death, we can have students make a king's crown 

for their head. 
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8. Teaching resources and ideas 
“The illiterate of the 21st century will not be those who cannot read and write, but those who 

cannot learn, unlearn, and relearn.”  American author Alvin Toffler 

Many topics are not covered in detail in my books. Great teachers are always working to improve 

the knowledge and understanding of their subject. This chapter gives a few ideas of where you can 

find out more. 

Links to resources on the internet 

I have a website and a Facebook page with lots of great resources that will help your teaching: 

• Website: https://mada-enseignants.org  

• Facebook page: Robert MacGregor programme de formation d’enseignants - RMTTP 

The online resources include: 

• All the books we have written for Madagascar for free download 

o Modern Teaching Methods 

o This book 

o Modern primary and preschool teaching methods. 

o Practical Physics and Chemistry for 6e 

• Links to resources for your phone or computer. 

  

If you are unfamiliar with the internet, go to any cyber and ask the staff to help you. 

Books 

Keep an eye out in secondhand markets for books that may help you or your students. 

Societies 

Consider forming a local group of teachers who work to develop teaching materials for your subject. 

Training courses 
We offer a variety of training courses. Sponsorship is available for needy schools who unable to pay 

the course fees. 

Modern teaching Methods one 

A 10 session, 20-30 hour course studying the fundamental skills of teaching. It is based on the 

content in the ‘Modern Teaching Methods’ book. 

The course is designed for all teachers at all stages of education. 

A course textbook and a completion certificate is included in the price.  

Modern teaching Methods two 

A 10 session, 15+ hour course that helps teachers to apply ideas from the first course. It also 

contains modules that are based on the ‘Moderrn Teaching Methods 2 book. 

A course textbook and a completion certificate is included in the price.  

https://mada-enseignants.org/
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Modern teaching in the primary school 

A five session, 12-hour course which covers the content of the ‘Modern preschool and primary 

teaching’ book. 

A course textbook and a completion certificate is included in the price.  

Trainers course 

This course trains teachers to deliver the Modern Teaching Methods 1 course. The course is 21 hours 

long (14 sessions) and is free of charge. It includes a trainer’s guide. Trainers must have completed 

Modern Teaching Methods 1 and 2 before enrolling in this course. 

Practical Physics and Chemistry for College 

We have developed very affordable practical work for science teachers. For example, we have 

developed a course where a 6e teacher can spend 15,000Ar on experimental resources for their 

class for an entire year. We run a one day (6 hour) course introducing some of the experimental 

work. 

A course textbook and a completion certificate is included in the price.  

Course bookings 

For bookings and information, please contact: 

Antananarivo (outside teaching hours please): Tahina – 034 88 755 40 or Josianne - 034 96 150 

36 

Tamatave (outside working hours please): Lili:  032 580 3630 or 034 13 762 04 

 

Or you can contact us online: 

Use the form on the website: https://mada-enseignants.org  

Use the Facebook page: : Robert MacGregor programme de formation d’enseignants - RMTTP 

 

  

https://mada-enseignants.org/
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And finally... 
This book has covered a wide variety of ideas. You need to try out ideas in this book in your 

classroom. You can't do them all at once, some take years to perfect. However try them out over the 

years, and keep the ideas that suit you. 

Teaching is a noble and challenging profession. Thank you for being a teacher. The future of your 

nation lies in the hands people like you. The Malagasy people have great potential. Set them free 

with education! 


